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FOREWORD 


Following the approval of the National Curriculum Framework, 2005, 
NCERT has published innovative textbooks which are based on radically 
reconceptualised syllabi for different subject areas. The new approach 
attempts to infuse subject knowledge with the awareness of children’s 
own learning strategies. While reforms in teacher training are being 
initiated as a parallel process, the challenge of changing the traditional 
system of examination and evaluation has emerged as a major focus. It 
was felt that the earlier attempts to define minimum levels of learning 
need to be revisited, with a view to developing a holistic assessment 
policy. Such a policy must take into account individual differences and 
the impact which socio-cultural constraints make on children’s ability 
to make sense of knowledge in different subject areas. 


This Source Book signifies NCERT’s resolve to provide to teachers 
and administrators a new vision and approach for assessing children’s 
progress in a system which is accustomed to classifying and labelling 
children on the basis of a test or examination. Such a system makes it 
difficult for teachers to perceive each child’s progress as an individual 
trajectory. It also discourages the teacher from recognising the important 
role that a cooperative classroom culture plays in recognising learning. 
We hope that this Source Book will encourage such a recognition and 
will also provide a means to improve record-keeping procedures in 
primary classes. 


We earnestly hope that the Source Book will receive attention in all 
segments of our complex system of education in India, both in its 
Centrally-run components, such as Kendriya Vidyalayas, and State- 
controlled primary schools of different types. The vision of a universalised 
system of education implies patience and kindness for every child, 
irrespective of her or his style and pace of learning. Only a system 
which is kind and gentle to every child can ensure that national progress 
receives inputs from every citizen. 


The development of this Source Book was an arduous collaborative 
exercise. We wish to thank all the experts and institutions which 
participated in this exercise at different stages. With assistance from 
UNESCO, NCERT organised an International Workshop on Assessment. 
With the cooperation of UNICEF, an earlier draft of this Source Book 
was tried out in ten States in the country. We wish to thank the regional 
office of UNICEF, the State Project Directors of SSA, representatives of 
SCERT’s and the district level teams which made the trial of the draft 
Source Book a successful research endeavour. With the completion of 


this ambitious project. NCERT’s Department of Elementary Education 
(DEE), especially its Head, Professor K.K. Vashishtha, Professor Sandhya 
Paranjpe and other colleagues have accomplished a major breakthrough 
in the long and painful history of evaluation reforms. This project received 
vital inputs from several other departments of NCERT and its Regional 
Institutes. 


The vision of NCF-2005 emanates from the great struggle symbolised 
by Gandhi and Tagore to soften the heart of educators towards the 
little child. This Source Book is dedicated to that struggle. 


Krishna Kumar 


N Director 
New Delhi National Council of Educational 
15 September 2008 Research and Training 
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THE CONSTITUTION OF 
INDIA 


PREAMBLE 


WE, THE PEOPLE OF INDIA, having 
solemnly resolved to constitute India into a 
SOVEREIGN SOCIALIST SECULAR 
DEMOCRATIC REPUBLIC and to secure 
to all its citizens : 


JUSTICE, social, economic and 
political; 


LIBERTY of thought, expression, 
belief, faith and worship; 


EQUALITY of status and of opportunity; 
and to promote among them all 


FRATERNITY assuring the dignity of |) 


the individual and the unity and integrity 
of the Nation; 


IN OUR CONSTITUENT ASSEMBLY 
this twenty-sixth day of November, 1949, 
do HEREBY ADOPT, ENACT AND GIVE 
TO OURSELVES THIS CONSTITUTION. 


L Introduction 


All of us care about children and therefore we are concerned that every 
school should be a place where each child learns. Of all those involved 
in children’s education, it is the teachers who feel. the most responsible. 
This is expressed in their desire to help all children acquire knowledge, 
skills, positive attitudes and values and face life with confidence. In 
order to find out how children are doing in schools, teachers spend a lot 
of time in assessing children. Most teachers view assessment as an 
important part in their daily school routine and thus this is a very 
important part of what they do on a daily basis. Why is this so? 


Teachers give a number of reasons for this. One important reason is that 
it is necessary to know if the child has learnt what she/he was expected to 
have learnt. The second is to find out what is the child's progress over a 
certain period of time. However, there is a third reason that has been given 
more attention by not only teachers but all of us as well i.e. finding out what 
the child has achieved in different subject areas. This could be because we 
are all concerned about providing ‘good quality’ education and feel that one 
way of making sure this is happening is by evaluating the child’s achievement 
in the subjects being taught through tests and exams. Testing has its own 
purpose but if we really want to help children learn better, we need to 
consider what do marks or grades obtained by children through tests or 
exams actually tell us about a child’s learning or progress. 


Assessment — For What? 


Let us look at a situation which you as a teacher ned have seen or 


experienced in your school quite often. 
EST kj E 


Many a times, what does happen is that this type of evaluation 
causes feelings of insecurity, stress, anxiety and humiliation in some 
children, as in Raman’s case, since it brings out what the child does 
not know rather than what the child knows or can do. It also focusses 
on assessing the content taught in textbooks and what knowledge 
children have acquired by rote memorisation. Most of the time, it leads 
to a comparison among children and creates undesirable competition, 
even for half a mark. If we, as teachers, want every child to learn then 
we need to ask ourselves what is it that we are looking for when assessing 
children? ; ; 

You will accept the fact that situations like the one presented do 
come up in schools guite often. These situations lead to guestions such 
as — What should we really be assessing? Are there other ways of 
assessing children besides tests/exams? Is reporting in terms of marks/ 
grades sufficient? How should the collected information during assessment 
help? How can information be collected about children’s learning without 
making teacher’s work more difficult? The last question is critical since 
teachers across the country do face a lot of problems on a daily basis 
such as dealing with large classes, teaching two, three or even more 
classes together, and also overcrowded classrooms along with little or no 
facilities being available in schools. In addition, they have to handle 
children coming from different backgrounds, speaking different languages 
and having other special needs. All this requires more time, patience 
and understanding on the part of teachers and all of us who want to help 
children realise their full potential. What can be done to help teachers in 
such situations is a matter of concern that needs to be addressed. 


Why the Source Book? 


The Source Book attempts to answer the questions ‘mentioned above’ 
that teachers frequently ask. It hopes to make it easier for teachers to 
assess children continuously in a comprehensive manner as part of the 

| on-going teaching-learning process, by providing ideas and a variety of 
options for all teachers to make decisions related to various aspects of 
assessment. What are those aspects? 


The major aspects are: 

e Why should children be assessed? 

e What should be assessed? 

e When should assessment be done? 

e How should assessment be done? 

e How can assessment information be used? 


We hope that there is something for each teacher in this chapter 
and in the following chapter on English Language that will facilitate 
working in the school and interacting with children more enjoyable and 
a happy experience for all those involved. 
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As the Source Book is read and the ideas presented in the chapter 
that follows internalised you may find other ways of understanding 
what and how children have learnt and what you can do to make them 
learn better and enjoy their stay in schools more. To be able to do all 
this, changes are required in the way assessment is presently being 
undertaken in classrooms. 

Before looking at how assessment can become a part of the ongoing 
teaching-learning process in terms of the major aspects stated above, it 
would help if some time is spent on thinking about and answering three 
important questions that will facilitate the same: 


What should primary Education is ... to educate your children to understand 
education develop in the whole of life and not merely segment of life like the 
children? physical, emotional, mental, psychological or spiritual; to 

have not the compartmental, divided outlook but a whole 
What kind of a child total integrated outlook on life...” to bring out through 
would you like to see at education a human being who is T who is capable, 

who possesses that intelligence which is not burdened 
oe ofthe se and which is not shaped B any particular direction but 


is total, who is not belonging to any particular society, 
What would the profile of caste or religion so that through that education and with 

child be in relation t that intelligence he arrives at a maturity and, therefore, 
a erat a alain: is capable of making his life, not merely as a technician 
and total personality butas e hy g. 


development? | $ = J. Krishnamurti 


Reflection on these three questions will provide the necessary 
direction to guide the process of assessment that is to be undertaken. 
As can be seen, these questions focus on the child who is central to 
teaching-learning that goes on in classrooms. 


Understanding Children and How they learn 


Let us for a moment go back to when you were a child and simultaneously 
keep your present classroom and the children you teach in mind. You will 
agree that each child is different from the other. Each child has her/his 
likes, dislikes, interests, skills and way of behaving. Thus, every child is 
unique in her/his own way. Since every child is a unique individual, she/ 
he learns and responds to situations in her/his own special way. 

While assessing children it is important to appreciate differences 
amongst them and respect the fact that they will understand and respond 
in different ways while learning. You would also have noticed that when 
a child enters Class 1, she/he brings to school a lot of different 
experiences and some kind of a knowledge base and vocabulary. Children 
are not ‘empty vessels’ or ‘blank slates’, to be filled up with information 
and knowledge that only the school can give, as is generally believed. It 
is important to build on experiences that a child brings to school. New 
learning is thus to be developed based on what the child already. knows 
and understands. : 
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At the same time, it is also necessary to understand how children 
learn at the primary level as this in turn will also determine how each 
child can be assessed during the teaching-learning process. Some 
important aspects are that- 


while interacting with others, more so if they are encouraged. Their 
learning is promoted much more through play, imitation, practice, 
proceeding from concrete to abstract, simple to complex and if the entire 
learning process is joyful and stimulating. 


Understanding the School and the Classroom 


Teaching-learning in the classroom depends, to a large extent, on the : 
school environment and ethos. A safe, secure and happy school 
environment can help children learn better and achieve more. For this, 
it is necessary that the school makes available necessary facilities such 
as learning materials, aids, equipment and space for doing activities, 
working together and playing. Children’s learning in primary classes is 
promoted much more through play-way methods and a child centred 
approach. What does the term ‘child-centred’ imply? Let us look into two 
classrooms — one that is teacher-centred and the other child-centred so 
that the term used becomes clearer. 
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À It has been seen that children in the primary classes learn better 


A Picture of Two Classrooms 


Teacher-centred Classroom 


Teacher gives instructions and expects 
children to obey and be disciplined. 


Children listen while the teacher 
teaches. 


Teacher reads the textbook or writes 
questions and answers on the 
blackboard and childs copy these. At 
times, one child reads the textbook 
aloud while others listen. 


Children memorise facts given in the 
textbook or as told by the teacher. 


Teacher controls what happens in the 
class. children’s participation is 
minimal. 


Children generally learn individually. 
Timetable is fixed. 

Seating arrangement is fixed. 
Material is only for display. 

Children look bored and disinterested. 


Assessment is undertaken as a 
seperate activity. 


Children are assessed through tests/ 
exams. 


Report card conveys the child's 
achievement. 


Children's performance is reported in 
_ terms of marks for subject areas. 


Child-centred Classroom 


Teacher provides learning opportunities 
and guides a range of meaningful 
learning. 

Teacher provides learning situations 
that give children an opportunity to 
observe, explore, question, experience 
and develop their own understanding of 
various concepts. ; 

Children participate actively in different 
activities/tasks. 

Children construct knowledge on their 
own, based on their experiences inside 
and outside the school. 

Children work both individually and also 
in groups, discussing, sharing, co- 
operating and respecting others’ 
viewpoints. 

Timetable is flexible, depending to a large 
extent on what children want to do. 


Seating arrangement changes 
according to the activity being 
organised. 


A variety of ‘materials, aids and 
equipment are available and used by 
children. ; 

Children are engrossed in what they are 
doing. 

Assessment is part of the teaching- 
learning process. 

Children are assessed while doing 
activities /tasks. 

A report conveys the learning and 
progress of the child. 

Children’s progress is reported in 
qualitative terms and on all aspects of 
development. 
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What emerges from the picture on the previous page is the kind of 
classroom we would like to see, namely, a child-centered classroom. In 
this kind of classroom assessment would be- 

e child-centred and that which takes into consideration differences 

between learners. 

e catering to each child’s needs, pace and style of learning. 

e flexible, need based and appropriate to the child’s age and level 

and 

e a part of the teaching-learning process, continuous and 

comprehensive. 


Why should Children be Assessed? 


Since all of us are concerned about children’s learning and providing 
quality education to all children, the reasons as to why assessment is 
undertaken in primary classes will be varied. You may already be aware 
of some and may also be carrying out some during teaching-learning. 
Some of the important reasons to assess are to 

e find out what learning, changes and progress takes place in the 
child over a period of time in different subjects and other 
dimensions of her/his personality. 

e identify individual and special needs and requirements. 

e plan teaching-learning situations in a more suitable way. 

e help the child understand and slowly realise what she/he can or 
cannot do, what interests them and what they like or do not like to do. 

e find out to what extent curricular expectations and syllabi 
objectives have been achieved. 

e improve teaching-learning processes in the classroom. 

e provide evidence of children’s progress so as to communicate the 
same to parents amongst others. 

e do away with the fear of assessment (prevailing examination) 
among children and ultimately encourage each one to assess 
herself/himself. 

e support and improve every child’s learning and development. 


. encourage a feeling of confidence and accomplishment amongst 
children. 


What should be Assessed? 


The obvious question that most teachers ask is — what aspect of children’s 
education or learning should be assessed? We need to ask ourselves 
what is it that we are looking for when we assess children? Since 
education is concerned with the total (all-round) development of the 
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child (physical, socio-emotional along with cognitive) and schools support 
and encourage this, all aspects need to be assessed rather than only 
academic achievement, which is presently the focus of most assessment 
practices being followed in most schools. It is, therefore, important that 
assessment be undertaken for a whole range of activities that the child 
participates in both inside and outside the school-classroom. This would ` 
enrich and make the process more comprehensive in nature. The 
assessment process needs to be a way of providing information and 
feedback on the extent to which the school and teachers have been 
successful in imparting quality education to every child. 


In order to arrive at a complete picture of the child’s learning and 
total personality development assessment should focus on 


e children’s learning and performance in different subject areas, 
behaviour and progress over a period of time. 


“ different dimensions of children’s personality development over a 
period of time. 


e children’s skills, interests, attitudes and motivation amongst other 
aspects. 

e children’s responses to different situations and/or opportunities 
both in and out of school. 


When should Assessment be Done? 


Closely related to what needs to be assessed is the critical question 
expressed by most of us as to when or how often should a child’s learning 
and progress be assessed? Assessment of the outcomes of learning goes 
along with the teaching-learning process in a continuous manner. In 
order to undertake a holistic assessment, all aspects of learning need 
to be given due recognition. The manner and modalities however may 
vary. While teachers are regularly observing the progress of children 
some periodicity would be necessary. It implies maintaining a profile 
for each child. This is required in order to reflect upon, derive feedback, 
plan and implement measures to enrich and enhance children’s learning. 
This will call for a judicious cycle to be followed. One cannot undermine 
the fact that while informal observations continue, fortnightly looking 
back and quarterly reviews are generally recommended to promote and 

enhance learning among children. Thus assessment may be on 
* Daily basis — interacting with children and continuously assessing 

them both in situations inside and outside the classroom. 
* Periodic — once in every 3 to 4 months, teachers may check and 
reflect on the information collected. This however should not be 

in the form of a test/exam but for purposes of reflection. 
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How should Assessment be Done? 


The various steps and process of assessment which is cyclic and 
continuous is detailed below and also presented in Figure 1 (pages 8-9) 


Collecting Information and Evidence through Different 
Sources and Methods 


If we all accept and agree that every child learns differently and that 
learning does not take place only in schools, then we need to do two 
things while assessing children - firstly, to collect information from a 
variety of sources and secondly, to use different ways of assessment in 
order to know and understand whether each child is actually learning 
while going through a variety of experiences, activities and learning 
tasks. 


Sources of Information 


It has been observed in most schools that the teacher is the primary 
source of information and the main person who assesses children’s 
learning. However, since assessment is part of the learning process the 
children themselves can and also need to play an important role in 
assessing their own learning and progress. Teachers can help children 
assess themselves by enabling them to develop a better understanding 
of what is required of them through experiences designed to involve 
them in critically looking at their own work and performance. This 
could be done by asking children to select their best pieces of work and 
discussing why they chose what they did. 

Besides children themselves, are there any other persons who could 
provide information about the child being assessed? They could also be 
involved on a continuous basis to arrive at a more complete picture of 
other aspects of the child’s development? Who are they? The picture 
about a child will be more complete if teachers interact with and involve 
other persons such as: ; 

e parents e child’s friends/peers/classmates 

e other teachers ¢ community members 


The next question that arises is how is information to be collected 
from different sources. 


Methods of Assessment 

Before choosing any method it is necessary to decide the kind of 
arrangement that is best suited for the type of information needed. 
There are four basic methods of organising assessments, namely: 

e Individual assessment — which focuses on one child while she/ 
he is doing an activity/task and thus individual work and 
accomplishnents. 

e Group assessment — which focuses on the learning and progress 
of a group of children working on a task together with the objective 
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of completing it. This method of organisation is found to be more 
useful in order to assess social skills, co-operative learning processes 
and other value related dimensions of a child's behaviour. 

e Self - assessment - refers to the child's own assessment of her/his 
learning and progress in knowledge, skills, processes, interests, 
attitudes etc. 

e Peer assessment - refers to one child assessing other children. 
This can be conducted in pairs or in groups. 

What is observed across all schools is that during assessment the most 
commonly used methods are those developed by teachers themselves. 
Among these are paper-pencil tests/tasks, written and oral tests, questions 
on pictures, simulated activities and conversations with students. Small 
class tests are used by most teachers as a quick and easy way of assessing 
the learning progress of children. These are generally conducted at the 
end of a unit/month. No doubt these are useful but they need to be used 
carefully. The kind of questions and items used should, as far as possible, 
not have predetermined answers but be worded in ways so that children 
have space to generate and express individual thoughts and ideas in a 
variety of ways. Test items that promote thinking, analysis and not only 
recall of textbook material need to be included. Put simply, items should 
provide the scope for a variety of responses from children. 

There is a wide choice of methods or ‘tools and techniques’ as they are 
generally referred to, which is being shared in Table 1 (pages 12-13). 

Though many of the methods presented in the table are being used in 
schools, there are a large number of teachers who are not seen adopting 
all the different tools/techniques to the extent desired, thereby limiting 
their own understanding of the child's learning and progress. Let us now 
consider why different methods need to be used? This is so that 

e Learning in different subject areas and aspects of development is 

assessed, 

e Children are given an opportunity to be able to respond better to 

one method as compared to another, ’ 

e Each method contributes in its own way to the teacher's 

understanding of children’s learning. 

No single assessment tool or method is capable of providing information 
about a child’s progress and learning in different areas of development. 
While teaching you would have realised that a lot can be understood 
from observing pupils, listening to them, discussing informally with their 
peers and parents as well as talking to other teachers, reviewing written 
work (class work and homework) and other articles made by children 
and using self-assessments by children. In addition, to the techniques 
detailed out in the table, photographs and audio-video recordings can 
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Table 1: Techniques for Assessing Children's Learning: The Choice Available 


of A 


pes of Assessment tools and techniques What are the Strengths and Advantages? 
ypes of Assessment t and techniques 


unity te search for informa- 
and articulate the same 


Note 
This table does not provide an exhaustive list of techi 


niques. No single technique can provide all the required information or 


evidence about a child's learning or progress. They can be used in different combinations and at different times depending on 


what it is that is being assessed. 
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What should be taken care of? How can more value be added? 


= 


g sect pamegeng sa e nah 


. Seraph am 
different activities and settings. 
* Not too much homework or class work should be 
given which is currently the normal practice.” 
* Assignments should be such that they can be 
managed by children on their own. 
* Should not become the only method of assessment. 


Te The nature and dama ievel ofthe eo oul be 
such that children can do it by themselves. x 


* Selecting work to be put into the Lelong should 
x a specific reason. 


Use th oa i conjunction wih ther thas of 
pares pee Pa ie 


pad OE mes 


The skill of the observer may 
Be sensitive and unobtrusive in re 
is done. This does not necessarily r 
distance (physically). 

* Make the observations over a period 
different activities and seng 
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also be used. They provide a documentation of children’s experiences 
while doing tasks or even finished products. In the latter, processes can 
be covered over a time span. Both provide accurate recall of events and 
an insight into the child's way of thinking and interaction. It also facilitates 
sharing of information with both the child and parents. However, these 
are expensive, require technical expertise, takes time and analysis is 
also time consuming.Thus they need to be used very carefully. 


Recording of Information 


In schools across the country, the most common form of recording is 
through the use of report cards. Most report cards carry information 
either in the form of marks or grades obtained by children in tesis/ 
exams. The usefulness and implication of marks and grades has already 
been discussed in the beginning of the chapter. The crucial question 
that arises is what can be done to improve the process of recording. If 
the central purpose of continuous assessment is to find out the child's 
level of learning in a particular subject then it becomes necessary to 
make and record observations of the child while she/he is on the task 
or involved in an activity. 
RL A aa 
Making Recording more Effective 
e Observing children and 
immediately recording the 


observations/changes seen, in a 
diary/register/note book etc. 

e Assessing the child’s work during 
an activity/when it is completed. 

e Making a special effort to write 
qualitative/descriptive statements ee 
of a child’s work or any interesting ild more favourab 
incident. E r vice-versa in so 

e Preparing a child’s profile. 

e Keeping samples of a child’s work 
in a portfolio. 

¢ While making notes talking to the 
child about what is being done and 
how it is being done. 

e Making a conscious effort to note 
down important changes, problems, 
positives/strengths and learning 
evidences. 


e Clarifying any doubts with the child ih 
while recording. ae: 


Classroom interaction provides a wide range of opportunities to make 
observations of a child’s behaviour and learning. As you are aware some 
of the observations are made on a daily basis in an informal manner 
while teaching-learning is going on. Day-to-day observations are easily 
forgotten if not recorded. Still others are planned observations of children 
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on activities given to them. This type of observation is planned with a 
purpose and is thus more formal in nature. 


To provide a more complete picture of the child’s learning and 
progress, the scope needs to be widened. Recording needs to include 
records of observations and comments on children’s performance on 
assignments, ratings of what children do and how they behave and 
anecdotes or incidents of children’s behaviour towards others. 


It is important that the information collected should be understood 
and a variety of responses both encouraged and appreciated by the 
teacher. A number of examples and illustrations are given in the chapter 
that follows. 

GSS) Making Sense of the Information Collected 


Once information has been recorded, the third important aspect or the 
next step is using the available evidence to arrive at an understanding 
of what has been collected and recorded. What this results in is drawing 
conclusions about how a child is learning and progressing. This is 
necessary in order to understand ‘where the child is’ and ‘what needs to 
be done to help the child’. This requires daily analysis and review of 
records as well as periodic reflection of collected information. All this 
will help teachers to reflect on their teaching practices, classroom 
management, and use of materials amongst other pedagogic aspects 
and improve on the same for the benefit of the learner. Proper 
interpretation would require identification of indicators to facilitate the 
process. 
Indicators - A Frame of Reference 
In order to make the analysis easier a set of indicators have been 
developed in the subsequent chapter in the Source Book for English 
Language. These have been worked out for each class/level and draw 
substantively from the objectives of learning for the subject area as 
framed in the syllabus of NCERT at the Primary Level based on the 
NCF-2005. However, these are only provided as a broad. frame of 
reference. You may like to adapt them as per your state syllabi in 
general and local requirements in particular. 
Why are indicators/ markers viewed as important? 
Indicators should help in a number of ways by 
e focusing and understanding children’s learning better on a 
continuum of learning. 
e providing a reference point for parents, children and others to 
understand the progress of every child in a simple way. 
e providing a framework for monitoring, learning and reporting 
progress about the child. 
It is very important that information which is collected should not 
stop with collection of information/evidences. You need to carry this 
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further and indicate with brief qualitative remarks or other ways what 
it is about a given response that makes it more or less appropriate, 
acceptable, significant or interesting. It often happens that a child's 
response is marked with a ‘O’ or ‘X’. Alternatively ‘A’ or B etc, is given, 
at times with no further interaction with the child. It is important and 
necessary to go beyond marking or grading responses like right or wrong, 
if assessment data is to enrich teaching-learning practices and the child's 
learning. This will help in understanding why the child has done whatever 
she/he has attempted to do by way of explanation. The following chapter 
in the Source Book, discusses all this in detail, with illustrations. After 
interpretation you need to plan and focus on how and with whom you 
should communicate and share the feedback on assessment. 


How can Assessment Information be Used? 


Reporting and Communicating Feedback on Assessment 

When assessment is undertaken it will result in some amount of 
information with the teachers about the child. Once this information 
has been recorded and analysed what is to be done with it. You will 
agree that generally across all schools information on assessment of a 
child’s learning and progress is conveyed to both the child and parents 
through a Report Card. This is supposed to present a picture of a child’s 
performance in different subjects in the form of marks/grades generally, 
based on tests/exams conducted periodically in a school year. 

There is no doubt that the assessments made by teachers and the 
records they keep are done so as to help them understand how much 
children have learnt, improve their teaching-learning processes and 
provide more meaningful learning opportunities/experiences to further 
enhance the learning of each child. In order to achieve the above, 
reporting needs to become more communicative, constructive and user 
friendly. This would be possible if teachers reflect on what information 
they have with them through their daily experiences and vis-a-vis the 

) indicators in a specified area of learning. 

Reporting 

Reflection by the Teacher 

Daily as well as periodic assessment will only help if you 


e assess the portfolio and other records on a periodic basis i.e. 
quarterly (once in every 3 months). 


e review interesting incidents and assess the other aspects of the 
child’s personality. 


e compare it with earlier records. 

e ensure that the same problems have not come up. 

e look at how the problems and difficulties have been taken care of. 
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e assess whether the child has improved and if any weaknesses 
still remain, if so what action needs to be taken in the teaching- 
learning situation. 


Teacher's reflection will help in preparing the progress map viz. a 
cumulative report that provides a clear picture of a child's progress 
over a given period of time. Only then can they meaningfully guide 
children’s learning in the future and help them to progress from a lower 
level of understanding and skill acquisition to higher and more complex 
levels of learning. It will also help identify what is it that the child finds 
difficult and address the gaps. It is through this feedback that changes 
can be made in the teaching-learning process. 

Once the feedback is generated, the critical question that needs to 
be addressed is what should a report that is made by the school-teacher 
contain. It should provide a profile of the child’s progress over a 
specified period of time. How can a child's progress be described? Let 
us consider how this can be done and what information needs to be 
included. 


Report: Mapping the Progress of the Child by 


e assigning grades A,B,C in the subject areas. These grades will indicate the | 
range within which the child’s learning and performance lies in the three 
performance bands or levels. 


e using a collection of illustrations of a child's work to help understand at 
what level of learning she/he is. 

e focusing on different aspects of the child’s personality. 

e providing qualitative statements about what and how the child is learning | 
along with grades. i 

e providing examples of the kind of work that has been done by the child. 


e highlighting the strengths and also those aspects requiring further | 
improvement. è 


On preparing a report the teacher needs to communicate and share 
the feedback with the child and parents. This aspect is important and 
needs to be done carefully and in a constructive and positive manner. 
Communicating Feedback on Assessment 
Sharing with the Child 
On a daily basis most teachers do provide informal feedback to the 
child while she/he is involved in a task/activity. Children also correct 
and improve themselves while observing the teacher, other children or 
while working in pairs or groups. The problem arises when children 
are given a report in such a manner that it reflects what they cannot 
do, their failures or inadequacies. This demotivates children . The 
teacher needs to 

e discuss with each child her/his work, what has been done well, 

not so well and what needs improvement. 
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e jointly (teacher and child) identify what kind of help the child 

needs. 

e encourage the child to visit/see her/his portfolio and compare 

the present work with what was done before. 

e provide positive constructive comments while the child is working 

or on the work already done. 

More importantly, what needs to be encouraged through feedback is 
for the child to compete with herself/himself rather than what others 
are doing. -It should be with reference to - ‘Where was I yesterday or a 
week ago and where am I today’? Comparisons between children do not 
really help. By and large it leads to feelings of ‘I am no good’ or if a child 
has done very well and got the highest marks, he/she is put under pres- 
sure to keep up the performance at school and by parents at home. 
Sharing with Parents 
Parents are likely to be the most interested in knowing how their child 
is ‘doing’ in school, what she/he has learnt, how is their child performing 
and what is the progress of their child over a given period of time. More 
often than not, teachers feel they have communicated effectively through 
comments made to parents such as - ‘can do better’, ‘good’, ‘poor’, ‘needs 
to put in more effort’. For a parent what do these statements mean? Do 
such statements provide any clear information of what their child 
can do or has learnt etc. As a concerned teacher in order to enrich 
the feedback being communicated, it is suggested that you focus in 
simple and easily understood language on: 


e What the child can do, is trying to do and finds difficult. 
e What does a child like or not like to do. 


e Qualitative statements and quantitative feedback with samples 
of the child’s work. 


e How the child has learnt (processes) and where did she/ he face 
difficulty. 


e Whether he/she could complete the activity and his/her 
performance while doing so. 


e Sharing the child’s work with parents, to help indicate areas of 
success and improvement. 


e Talking on aspects such as cooperation, responsibility, sensitivity 
towards others, interests, etc. with both the child and parents. 


e Discuss with parents (a) how they can help (b) what they have 
observed at home about the child. 


You may like to think of presenting the child’s progress through a 
graph or drawing which may make it easier to show a child's progress 
to the parents and others. 


All the information gathered about children’s learning and progress 
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and the feedback gained, should ultimately enrich the ongoing 
teaching-learning process further and help children learn better. This 
calls for further reflection by the teachers. In order that the 
assessment cycle continues in a useful manner, teachers may also 

' like to consider reflecting on their own teaching-learning practices, 
use of TLM, planning and providing tasks/activities amongst other 
aspects based on the assessment of children in different learning 
areas. 

Reflection by the Teacher for Enriching Children’s Learning 

Some key questions that may help in reflecting and also discussing 

children’s progress with others are: 

e Are my children involved in activities and learning optimally? If 
not, at what level are most of the children? 

e Am I able to understand the different needs of children? If yes 
what am I doing to cater to those needs? 

e Are there any children who are finding it difficult to reach even 
the first level? What should I do to motivate and encourage them 
individually? 

e How can I improve my teaching-learning practices so as to bring 
children from one level to the next? 

e How can I motivate children towards self-assessment? 

e What are the difficulties facing me? (Dividing children into groups, 
finding appropriate activities according to the age and level of the 
child, insufficient materials for all children etc.) 

e What further help do I need? Who can offer this? (educational 
functionaries, parents, community, other teachers). 

e What effort should I make to arrange better teaching-learning 
practices? 

You may like to think and ponder over these and other such questions 

that will help you to plan better teaching-learning strategies for the 
future. 


It is Possible: You can make it Happen 


Assessment can become a useful and interesting process. To 
realise this you need to be careful about: 


Being clear about why you are assessing the child. 
Not labelling children as, slow, poor, intelligent, disturbing 
and making comparisons between children. 


Using a variety of ways to collect information about the 
child’s learning and progress in subjects and crossing 
curricular boundaries. 


Collecting information continuously and recording the same. 


Giving importance to each child’s way of responding and 
learning and the time it takes to do so. 


Reporting on an ongoing, continuous basis and being 
sensitive to every child's responses. 


Not making negative statements and using technical 
language during assessment or while providing feedback to 
the child, parents or others. 


Providing feedback in clear and simple language, which 
will lead to positive action and help the child to do better. 


The chapter that follows will further help in assessing children in English 
Language at the primary level, within the approach so far discussed. 
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2| English 


1. Introduction 


Language is not only a means of communication; it is an integral part 
of being human. We not only understand our world, its science, culture 
and history through languagebut also define ourselves through it. We 
should never forget that there is a close relationship between language, 
mind, society, knowledge and power. Whatever subject a child may be 
studying, language is central to its understanding. Children often come 
to school with the knowledge of more than one language and always 
have the potential of learning several languages at the same time. We 
all know several 5-6 years old children who fluently speak 3-4 languages; 
they also know which language to speak to whom and when. Knowledge 
of more than one language helps children: 

e to acquire higher level skills in the languages they already know; 

e to learn other languages and new subjects with ease; 

e to understand new cultures; 

e to become sensitive to other children and their languages; 

e to appreciate different perspectives on the same issue; and 

e to develop higher level analytical abilities. 

Language learning is not just a matter of acquiring the skills of 
listening, speaking, reading and writing but it consists of developing a 
communicative competence where these skills are often used in an 
integrated manner along with several other abilities that help in 
conducting a dialogue. Imagine a Class 6 student who is taking notes in 
a Social Science class; she is at the same time listening, asking 
questions, reading what is written on the blackboard or book and writing 
suitable notes in her notebook. Most human interaction situations 
involve the use of language in a holistic sense rather than of discrete 
skills. Children should be able to use all these skills to carry out formal 
as well as informal communication in their daily lives. 

The goals for language learning thus are 

e attainment of basic proficiency in language and 

e development of language into an instrument for abstract thought 

and knowledge acquisition. 

Thus, for laying the foundation of language development, an input 
rich communicational environment is required. This not only includes 


textbooks but also other books and materials like magazines, newspapers 
and media support like radio, television and audio cassettes, etc. 


At the primary level, as the NCF-2005 emphasises, languages used 
by children at home and in the street (also known as Lls) should be 
used as the medium of instruction. In our schools, English is taught 
and learnt as a second language (also known as L2). The purpose of 
English teaching is to enrich multilingualism among children and to 
allow diverse languages to flourish in each other's company. As we 
have already indicated, English will be learnt best if it is learnt along 
with and not at the cost of other languages. 


English does not stand alone; it needs to find its place among other 
Indian languages so that the languages spoken by children strengthen 
English learning and teaching. 


2. _ Integration of Language with other Subject Areas at the Primary Level 


During schooling, it is necessary that the English language be seen in 
relation to other subjects being taught. This is of particular relevance 
to primary education, and at the later stages of education all teaching 
is in a sense language teaching. Another important fact is that language 
education is not confined to the language classroom alone. An 
Environmental Science (EVS)/ Social Science, Mathematics or Art 
Education class is also a language class, because all communication 
with children is through language. Here we must clarify that as far as 

2 possible all subjects such as mathematics and social sciences must be 
taught through the languages of children; English may be used on 
suitable occasions just as other languages are not to be prohibited in 
the English class. 


There is a common saying that every teacher is in some sense a 
language teacher; this holds true particularly, for primary teachers. 
This is of tremendous advantage to teachers as assessment of language 
proficiency skills can also be carried out while the child is learning 
other subjects. 


What does this mean in terms of classroom transactions? It is not 
necessary that all the activities conducted in the English class be based 
on the English textbook or workbook; textual material from the EVS or 
Mathematics textbooks can very well be selected for organising and 
conducting activities and assessing students! language skills 
(conversation, reading comprehension, various aspects of writing, project 
work etc.) in any class. 

As you are aware, EVS is a subject that focuses on process related 
outcomes like observation, identification, classification, etc.; these could 

‘be very effectively used as a rich resource for the development of language 


competence also. As you try to assess integrated language skills, make 
use of the EVS texts, materials and classroom as much as you can. 
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In Classes I and II, EVS is taught through Language and Mathematics. 
In these classes, English teaching could be a medium for assessing 
EVS related concepts and issues. Similarly, the Maths class could be 
effectively used for teaching of English. Simple sums and problems 
could be posed in simple English and responses elicited from children 
in simple English; children should of course be allowed to respond in 
the languages of their choice. If this were practised, then children would 
find the entire school environment a fertile ground for developing English 
language skills. Each class would be an extension of the English class, 
making your work as well as the learning easy and natural for children. 

In a similar way, in an Art and Craft class English language teaching 
and assessment of language skills of students can be done. For example, 
children could be asked to draw pictures of their favourite animals, and 
then write descriptions of the same under the pictures (to focus on 
writing skill); make students sit in pairs and ask them to tell another 
child a short story about animals they have drawn pictures of, or ask 
them to act out a short conversation between two animals (to focus on 
speaking/listening skill), etc. 

In the English class, texts from other Indian languages or their 
translations can be explored. Thus language activities can be integrated 
into everyday life. Newspapers and magazines are now available that 
run parallel language editions like Chandamama, Amar Chitra Katha 
etc. These resources can be allowed to enter the classroom at the primary 
stage. 


3. __ Language Learning and Assessment in the Primary Classes 


It is important to reflect on how language learning and assessment can 
be enhanced and made more child-friendly in an integrated manner at 
the primary level. 


3.1 Language Learning 

In order to enhance the learning and assessment of the young child, it 
is necessary to understand first how language is acquired and learnt. 
To enrich and facilitate better learning and child friendly assessment, 
it may help you to know that 

e every child is born with an ability to learn languages; 

e children learn a good deal from each other through interactions; 

e children can learn more than one language at a time; 

e language learning is naturally progressive, whereby children move 
from simple to complex sentences, etc. 

e in the process of language learning, children give ‘incorrect 
responses which are a part of the language learning process, in 
fact this is a necessary stage in the process of learning; and 

e in language learning, the best method is to expose children to 
comprehensible but challenging input. 
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3.2 Language Assessment 


On what basis should we assess children's learning and progress? 
In every curricular area. it is important to remember that teaching- 
learning and assessment go hand in hand. Assessment in language 
aims at evaluating the learner's ability to use it in a variety of 
real life situations, and appreciate its aesthetic value. It should 
help to know the progress the learner may have made, and to use 
this knowledge as feedback both by the teacher and the child to 
improve the child's learning. If teachers begin to realise that 
feedback is meant to improve teaching methods and materials and 
not to scold children, the whole process of classroom transaction 
will become more creative and meaningful. 


3.3 Language Learning and Assessment : The NCF 2005 Perspective 


The NCF 2005 suggests the following for enhancing children's learning 
in an optimal manner through continuous assessment. 


e Language assessment need not always be related to "achievement" 
with respect to particular syllabi, but must be reoriented to assess 
language proficiency levels. 


e Tests and examinations that cause undue anxiety and tension in 
children need not be conducted as frequently as is presently being 
practised in many schools. On the contrary, learning can be 
assessed through routine activities and exercises in classrooms. 


e The focus need not be only on learning outcomes but also on the 
learning experiences of the child. 


e The types of questions that are prepared and used for assessment 
need not be restricted to those found only in the textbooks. It is 
important that the questions are open-ended providing scope for 
a variety of responses, and finding out the creative potential of 
children. 


e Report cards should provide a way for the teacher to think about 
each individual child's learning and progress and review what is 
required for the child's improvement. 


“ Specially conducted tests for keeping a record of students or for 
preparing a report card are not the only means of finding out how 
a child is doing. Learning activities in themselves provide the 


basis for such ongoing observational and qualitative 
assessment. 


e Maintaining a daily diary based on observation helps in continuous 
and comprehensive assessment of children's learning and progress. 


e Correction and grading carried out in the presence of students 


and providing constructive feedback helps in improving children's 
learning. 
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e Exercises, both individual and collective, can be designed to enable 
children to reflect on and assess from their own learning 
experiences. 

Self-assessment by the child needs to be encouraged. It needs to be 
understood that even young children are able to give a correct assessment 
of what they can or cannot do well, what they like and do not like etc. 
Similarly, peer sharing of children's output always proves to be very 
productive. 


4. Objectives of English Language Teaching 

English language teaching needs to be introduced at two levels. This is 
necessary so that the child can first get familiarised with the language 
and then slowly begin to use it. Outlined below are the two levels 
under which the objectives of English language have been highlighted. 
These have been taken from the NCERT syllabi. However, you may like 
to refer to your own state syllabi so as to arrive at the objectives that 
are both suitable and appropriate for teaching of English language in 
your state and more specifically your own school. Level 1 covers Classes 
1 and 2, whereas Level 2 covers Classes 3, 4, and 5. These objectives 
have been taken from the NCERT syllabi. 


4.1 Objectives at Level - I (Classes I and ID) 

e To build familiarity with the language primarily through spoken 
input in meaningful situations (teacher talk, listening to recorded 
material, etc.). 

e To provide and monitor exposure to and comprehension of spoken, 
and spoken-and-written, inputs (through mother tongue, signs, 
visuals, pictures, sketches, gestures, single word questions and 
answers). 

e To help learners build a working proficiency in the language, 
especially with regard to listening with understanding and basic 
oral production (words, phrases, fragments of utterances, 
formulaic expressions as communicative devices). 

e To recite and sing poems, songs and rhymes and enact small 
plays or skits. 

e To use drawing and painting as precursors to writing and relate 
these activities to oral communication. 

e To become visually familiar with texts and word(s), what it means, 
and to notice its components — letter (s) and the sound-values 
they stand for. 

e To associate meaning with written and printed language. 

(Source: NCF 2005, Syllabus for Classes at the Elementary Level. NCERT, 63-64). 
4.2 Objectives at Level -II_(Classes II, IV, and V) 
e To provide print-rich environment to relate oracy with literacy. 
e To build on learners’ readiness for reading and writing. 
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e To promote learners’ conceptualisation of printed texts in terms 
of headings, paragraphs and horizontal lines. 


¢ To enrich learners’ vocabulary mainly through telling, retelling 
: and reading aloud of stories/folktales in English. 3 


¢ To use appropriate spoken and written language in meaningful 
contexts/situations. 


e To give them an opportunity to listen to sounds/sound techniques 
and appreciate the rhythm and music of rhymes/sounds. 


¢ To enable them to relate words (mainly in poems) with appropriate 
actions and thereby provide understanding of the language. 


¢ To familiarise learners with the basic process of writing. 
(Source: NCF 2005, Syllabus for Classes at the Elementary Level. NCERT, 64-65). 


5. Indicators of Learning 


In order to achieve the above objectives, it is important that as a teacher 
you decide on what kind of students you would like to see at the end of 
a particular level. This vision will help to develop a profile of the child 
which can be thought about keeping in mind the syllabi of your respective 
state and the objectives of the language course. In order to help visualise 
the abilities and skills of a child at the end of each class, an illustration 
of what learners should be able to do is given for your ready reference 
in terms of indicators. 


What needs to be remembered is that the indicators are only 
suggestive. Though the following table lists the indicators in terms of 
LSRW, we insist that language proficiency be seen more holistically at 
the level of discourse. A teacher should be able to appreciate the overall 
communicative competence of learners. In the table on the next page 
you will observe that | 


e indicators are listed from Class I to Class V but they should NOT be | 
treated as water-tight compartments. | 


] e there is an overlap in certain skills from one class to another. 


“ on using the indicators you may observe that a child may be at a 
level of learning that is lower or higher than what is stated for that 
particular class. Such situations are indeed challenging for the | 
teacher and she should try to make the most of it. 

e other behaviours or outcomes, not necessarily detailed out in the 
table, may be seen such as a child's concern for another child who 
is physically challenged or a child ensuring through instructions 
that every child in the class gets an equal share of mid-day meal/ 
materials, etc. while it is being distributed. s 
This will help to provide a more holistic and complete picture of a 

child's personality development, learning and progress over time. 
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INDICATORS FOR THE ENGLISH LANGUAGE (CLASSES 1-V) 


Listening 


instructions. 

+ Can follow simple 
stories, etc, that are 
narrated to (S)he. 


* Can follow requests, 


simple questions and 
orders. 


Speaking Reading Writing 


+ Can differentiate between + Can join letters with some 


various sounds of English. al help. 

e Can talk about himself/ Can read simple words + Can write simple words of 
herself - what (s)he likes and mere ti day-to-day use. 
dislikes. 


+ Can use simple words in 
her/his own sentences. 


Can tell simple stories, 
particularly in her first 
language; if encouraged, 
(s)he should be able to create MG 
novel stories. 


+ Can follow simple 
instructions and 
directions. 

* Can understand stories 
narrated orally (as on 
radio/TV) to (She: 


# Can follow a variety of 
oral directions/ 
instructions, requests, 
questions and orders. 
# Can summarise in her/ 
his own words the key 
ideas and important 
details in stories, class 
lectures, ete. 


* Can understand a class 
lecture, a TV/radio news 
broadcast, 
announcements, debates, 
instructions. 

* Can recognise or identify 
main words and phrases. 
* Can summarise main 
points in an oral text. 

* Can write sentences and | 
ein A 


stan Gas SANAN 
and make predictions. 


+ ‘Gant ren pêk. ija atin Ti; 

* Can talk about family and 19 Dee SA) vel 
friends. 

e Can make requests. alt ey ` 

# Can recognise and sa tå * Can write simple words and 
pronounce most of the s, and d x phrases. 
sounds in English. san og ME Gees 

+ Can talk about herself, family a given text. - write short senter 
and friends. glos peen j bros + Can write small 

* Can narrate simple stories, Can grasp +: compositions comprising 5- 
experiences. 6 sentences. 

y Conte poa ae + Can use full stop and 

* Can use greetings and polite a Fi capital letters. 
forms of requests. e2 


e Can participate in dialogues, 
role-plays, etc. 

e Can answer and ask simple 
questions . 

+ Can produce an oral text in a 
logical sequence. 

e Can participate in pair work 
and group discussion. 


e Can talk about personal 
opinion and support it with 
example or details. 
” Gaerne A # Can build a coherent and 
presented. cohesive deep (correctly 
# Can carry out convers a sequenced) with facts, 
day-to-day matters. examples and arguments. 


__ © Can write letters, reports, 


descriptions; prepare 
posters, notices; write 
messages; and take notes. 
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6. Some Suggested Learning Activities 


Given below are a few activities suggested for different Classes (I-V) 
that will help in achieving the above-mentioned objectives in 4.1 and 
4.2. It is hoped that these activities will encourage children to observe, 
analyse and engage in group discussions and interviews, tell anecdotes, 
assess each other's work as well as their own. In addition they should 
also help in providing constructive feedback to all those concerned and 
involved in children's education. These activities will help the child to 
acquire overall communicative proficiency including the following 
language skills by the end of the primary level— 


1. Oral skills 2. Listening skills 
3. Reading skills 4. Writing skills 
5. Integrated skills 


As already noted, it should be clear that in most formal and informal 
interactions, while you are speaking, you are also listening and you 
may also be taking some notes at the same time. Therefore it is not 
possible to segment the skills into LSRW in real life situations. But for 
pedagogic reasons, we often list activities with a focus on one skill. 
However, in most cases, as you would notice, these activities can be 
used for working simultaneously with several skills. The activities given 
below are based on real life situations that children are familiar with. 
They may provide an idea and serve the purpose as a take off point to 
develop more activities on similar lines by teachers. As a teacher you 
can always create new activities as and when required. In this process 
you may find it useful to relate the Source Book with the textbook that 
is being used in the classroom. 

Teachers may find that within the local context, the activities are of a 
lower/higher level. The class wise categorisation of these activities is only 
suggestive; teachers can feel free to use the activities according to the 
level of students, the syllabi and the textbook. It is for the teacher to decide 
which particular activity (s)he should choose to assess his/her students’ 

progress and performance in language. 


Activity 1 Flash cards - Listening Skill 
Instructions 


e Flash cards are generally used only for the association of a given 
words with the corresponding picture. In fact flash cards can be 
used in a very creative way. For example, you can use flash cards 
to make children talk about the pictures. You can also use them 
to name various objects and actions seen in the picture. Similarly, 


these pictures can also we used for such activities as counting 
etc. 
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e Prepare flash cards of the pictures given below. Each flash card 
should have one name of an objects or animal written on it. 


e Say the words aloud more than once, while you show the flash 


cards. 
e First ask children to listen for word association and then fill in 
the blanks 
kibas Barca 3. orang __ 4. hous__ 
5- = ish 6. — Ibow 7. tab__e 8. ___other 


Activity 2 Enjoying a Poem - Listening and Speaking Skills 


SQUIRREL 


Whisky, Frisky 
Hippety-hop, 
Up he goes, 
To the top, 


Whirly, twirly, 

Round and round, 
Down he scampers 
To the ground 


Furly, curly 
What a tail, 
Tall as a feather, 
Broad:as a sail 


ere is his supper 
In the shell, 


Snappy, cracky a 
Out it fell. English Language/29 


Instructions 
e Show children the picture of a squirrel. Discuss the picture. 


e Ask children to count the eyes, legs, ears, tail and note the up 
and down directions and movements. 


e Recite the poem and ask children to repeat after you. This can be 
done in chorus also. 


e You can then ask children to answer the questions that follow. 
A. Say aloud! 

1. Whisky - Frisky 

2. Whirly - Twirly 

3. Furly - Curly 

4. Snappy - Cracky 
B. Let’s talk 

Do you have a pet? 

Does it have a tail? Can you describe it? 

What is the squirrel’s tail like? 

Which one of these animals hop? 

Frog, Giraffe, Camel, Rabbit, Monkey 


C. Get children to make simple models of animals using clay,- 
plasticine, chartpaper or dough etc. 


Activity 3 Poem Recitation — Listening and Speaking Skills 


A 


of ay 


A. Ask children to perform different activities indicated in the point. 


B. By reading aloud to children, you can facilitate appreciation of 
language and literature. 


Listening to a poem allows students to 
e imagine; 
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e appreciate rhythm, sounds of speech and also; and 


e share happy situations in life. 

In order to assess the child for listening the teacher can observe the 
child’s attention span, his/her ability to follow oral directions and the 
child’s reactions to oral directions. 

A sample checklist is given below which can be used to assess the 
listening skills of children. 

Listening Checklist 
Student's name 
Rating scale: 3=Always, 2= sometimes, 1=never 


1. Pays attention to oral presentation 

2. Enjoys listening to poems and stories 
3. Follows oral instructions and directions 
Kd Participates in discussions 


m Activity 4 Word Fun - Writing Skill 
Instructions 
e Prepare the set of pictures as illustrated on the next page. 
e Children can fill in the blanks with ʻa, e, i, 0, u’. 


e Once this is done children can be asked to match the picture to 
the words. 

e Make children use different colours to fill in the blanks; [a] with 
orange, [e] with green, [i] with red, [o] with black [u] with blue. 


Activity 5 Picture Stories : Focus on Vocabulary development — 
Listening and Speaking Skills 
Instructions 
e Read the story aloud to children. 
. “After the story is read out completely, ask children to role play 
the story. 


A. The King and the Foolish Monkey 


Once, a king had a as a monkey. The 
monkey was allowed to enter the kings 
palace, whenever he liked. One day the 
king was fast asleep and the monkey was 
fanning him. Suddenly, a fly came and 
sat on the kings nose. 


The monkey drove it away with the fan. 

_ The fly kept coming back sitting on the 
nose again and again. The foolish 
monkey picked up a stick and hit the fly 
with it. The fly flew away. The king got 
hurt and broke his nose. 


(A Tale from Panchatantra) 
B. See and Tell 
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C. The Umbrella and The Crow 
Instructions 
e Given below is a picture story in four parts. 


e Show the set of four pictures and ask children to construct their 
own story. 


e Allow children to tell their own stories to others in class. 


e Ask the class what happened to the umbrella. 


Activity 1 Focus on Vocabulary and Alphabetical Order - 
Listening and Speaking Skills 
Instructions 
e Tell children that 14 words alongwith pictures are given on the 
next page in a jumbled order. 
e Ask them to arrange the words in alphabetical order. 
e The first one is done for you. 


1. brush Binge 2h 4S coe o st 


See OFS eee 9 
= 
= 
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umbrella 


~pp Activity 2 Focus on Speaking, Writing and Grammar 
Instructions 


“ Show children the pictures given on the next page and ask them 
to say what the people in the picture are doing. 

e You can then ask them to complete the sentences given under 
each picture. 
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Ramesh is 


Juri is De: Aman is 


lehali Sarita and Joseph 
are 4 

/ 
xq! 
j Radha is . 
gra 

Activity 3 The Web World Vocabulary - Writing Skills 

Instructions 

e Show children the pictures given below that describe different 
seasons. 


e Ask children to list the names of things that come to their mind 
when they hear the words ‘summer’ and ‘winter’. 

e Ask children to write these words in the ovals given around the 
pictures titled ‘Summer’ and ‘Winter’. Although only four ovals 
are given with each picture the number of words children can 
generate with some help is actually very large. For example, in 
the case of summer, one could think of: trees, shade, water, pepsi, 
lassi, jal jeera etc. 

e One example has been given for each seasons. 

Summer 
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e In fact, as in case of several activities already discussed, you can 
do several things with the word web also. These pictures can 
often lead to interesting descriptions and narratives. 


_ Activity 4 Listening Skill 


Instructions 

e First, ask children to copy the words given below in their notebooks. 

e Then, pronounce a word from the pair, and ask children to circle 
the word that they have just heard. 

e After the activity is completed grading can be done with the help 

of the table given below: 


1-4: child needs help 


8-10: good 
Full > Fool Ship : Sip 
Thine! :-soThing Coal : Goal 
Fill : Feel Poll  : Fool 
Boat : Both Theme : Team 
Thick; ~ ‘Sick Pat : Fat 
» > Activity, 5 Word Fun - Listening and Speaking Skills 


Instructions 


* Tell children to look at the pictures and names of some animals 
given in a jumbled order on the next page. 


e Ask them to say the names of the animals aloud and join the 
names to the corresponding pictures. 


“ Ask children to write the names of animals against the sounds 
they make. 
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e Also ask children to say the following. 
— ‘Bow wow’, says the dog, 
- ‘Mew mew’, says the cat, 
- ‘Bleat bleat’, says the goat, 
— ‘Hello, hello’, says the child and so on. 


»» Activity 1 Word building - Listening Skill 
(distinguishing between sounds of English) 
Instructions 
e Ask the children to say aloud the words in bold. Then ask them to 
find the word from the alternatives provided below the word that 
has the same sound as the underlined letter or letters in the 
word in the bold. 
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(i) Boat 3. Feet 
= (a) Poor (a) Hut 
30 (b) Goat i e a (b) Sheet 
(c) Good a (e) Cot 
a jen ABh 
NIH w @ Sit 
0 mead ban 
(c) Meet = (c) Mock | 
i Sheep 5.Box 
©. a): Break | = (a) Jack 
(b) Date b Lock 
ne) Jeep ~ W Hat 
1. Cut 6. Book a 
Hut Pra Gate i 
(b) Cute W Yak Ne 
(c) Pot EO) Cook | NE” 
2. Heart Ta Globe 
(a) Sweet (a) Gap 
(b) Cart (b) Robe 
(c) Board (c) Clap 


One has been done for you. 


Activity 2 Writing Skill 
Instructions 


e Show the pictures to children and ask them to say what children 
in the pictures are doing. 


e Let children write complete sentences using the words given below. 
e The first one is done for them. : 


F 


al climb jump kick stand walk jump play feed swim run 


— RE n e e aa aan aa MM 


> 


bg 


AG 


Wa 7. 


» Activity 3 Vocabulary Building 


Instructions 
e Ask children to complete the following pairs of words by choosing 
the appropriate words from the box. An example is given for you — 


King and Queen 
1. Bow and gel IA 


Lock-ahd sea 
Grandfather and — _——— — — 


i. o O 


Needle and 
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. Doctor and 


Grandmother 
Saucer 

Fork 

Chalk 

Key 


. Ball and 


5 
6 
7. Spoon and 
8 
9 


i 4 Queen 
wblackboard and — — "=P Ink 
Aunty 
MACIE anA = wani Bat 
Thread 
LO Beni and. marut- ia sees 
as Dace Arrow 
mo Cup and — -+ Patient 
pp Activity 4 Crossword Puzzle 
Instructions 


“ You can make an interesting 
crossword puzzle for 
children.We have done one 
for you based on a common 
lesson — ‘The Human Body’. 

“ You can start your lesson by 
talking to children about the 
importance of the human 
body. 

e You can also ask children 
questions about the different 
parts of the body and about 
the their usefulness. 

“ This activity can be done for 
in any other lesson in English 
or any other subject 
(Mathematics, EVS, etc.) in 
any class (Class 2-5). This 
activity focuses on 
integration of language skills. 


ACROSS 


1. You wear a tie round your 
4. You smell with your 


kk KAKE 


AKK KAKALIH 


Soe ecccesecesees 


torssessesssssss 


but people have two. 
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DOWN 
2. You see with your. = 


3. You have to open your ................. when you eat or speak. 
6. You have two........::::...08 and two legs. 

7. YOUY..........setutesttaes help you pick up things. 

8. ae are for walking. 


9. You hear;with yantan iea SN 


Activity 5 Word Building and Writing Skill 
Instructions 


e Given below is a list with pictures of vegetables. Ask children to 
name them and say how they would like to eat these vegetables — 
raw or cooked. 


e Ask them to put a tick (vV) in the columns under raw or cooked 
against each vegetable. 


Vegetables Raw Cooked 
Cabbage aoa = 


? 
= 


Cucumber aa — 


> Peas == pite 
g Brinjal ae ar s 


e You can then ask children to name four vegetables that are 
available in the market during summer and winter, and then 
write their names in the space provided below. 


e U N = 
PE See 


» > Activity 6 Word Building and Writing Skill 
Instructions 
“ Given in the box below are names of different means of transport. 


e You can ask students to group these different means of transport 
into the correct boxes: Land, Water and Air. 


aaa A ANA AA AA AA NA A ang 


Bus Car Aeroplane Ship 
Boat Bicycle Helicopter Truck 
Steamer Scooter Balloon Submarine 


Glider 


Activity 7 Focus on Reading Skill 


Instructions 


“ Ask children to read the following paragraph and answer the 
questions. 


e You can then ask children to imagine that they are little fish in 
the river and ask them to write down a description of what they 
might see around them. 


2. Who caught the fish? 

3. What did the family train the fish to do? 

4. When did the fish share the bathtub? 

5. Put the phrases in the correct order to make sentences. Phrases 


in (A) are numbered for you. 
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A. to swim /has trained it/The family/in the bathtub. 
3 2 1 4 

B. fell in love /with the fish/His children/and stopped him/ from 
killing/and cooking it 

6. Choose the best meaning by putting the tick (v) at the most suitable 

option. 

(a) The family has trained it to swim in the bucket. 
it in this sentence refers to: 

(i) the child 

(ii) the fish 

(iii) the husband 


(b) Since then it has led ti the baihitib and shart wit aren 
when they were small. 


it in this sentence refers to: 
(i) the bathtub 
(ii) the fish 
(iii) the bucket 


Activity 1 Word Use 
Instructions 
e Ask children to read the passage and fill in the blanks with the 
appropriate options given after each black. 
e Children can then be asked to answer the questions that follow. 


A Horse Tells about his First Shoe 

‘The putting on of an iron shoe was very hard at first. 
My master went with me to the smith’s forge, 
to see that I did not get hurt or frightened. | 4 
The blacksmith [took/look] A 
my {each/all] hoof. It did not pain 
me, and I stood still on three legs till he 
had ___[done/gone] them all. Then | 
he took a piece of iron and fitted 
_____fit/them] on one of my hoofs. nih 
Next he drove ___[some/all] nails k. 
through the iron into my hoof, so that “7 
the shoe was firmly fixed. He treated 4 
each foot in the same way. At first my | 4 aati 
feet felt [very/every] stiff aad i "but in time I 

[got/caught] used to the shoes.’ 


(Told by Black Beauty) 
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A. Thinking, Saying and Writing 
e What was the first thing that the blacksmith did? 


e What did he do next? 
e When did the horse have to stand on three legs? 
B. Choosing words 
A smithy is the place where a blacksmith works 
Now ask children to write sentences about each of these 
A school A church A garage 
A garden A cinema A kennel 


Activity 2 Dictation 
Instructions 


e Dictation should not be done in the traditional way. We introduce 
it as a new activity. The idea is to find out what children know 
and what are some of the areas of difficulty. You should first read 
the passage at a normal speed. Children should just listen and 
try to understand. It is only when the passage is read for the 
second time that children should write. After children have finished 
writing, the teacher should repeat the passage once again to give 
children a chance to rectify mistakes committed inadvertently. 


e For example, you could use the following passage for dictation. 


e You can either read out the passage yourself clearly and slowly or 
ask one of children to do so. 


e You can ask children to mark each other’s note book before you 
look at their performance. 


e Ask children to answer the questions that follow. 
Passage for Dictation — The Nightingale 


The palace of the Chinese emperor was the grandest in 
the whole world. It was built of the finest material. In 
the garden there grew the most marvellous flowers, to 
which were tied little silver bells which tinkled so 
that anyone passing by could not miss seeing the 
blossoms. Everything in the Emperor's garden 
was indeed lovely and it was spread so far that 
the gardener himself had no idea where it ended. 
Those who had travelled through it knew that, 
beyond it, grew a vast forest of lofty trees whichs lo ped 
down to the edge of the deep blue sea. There, big ships 
could sail under the branches, on one of which dwelt a 
nightingale that sang so beautifully that even the poor 
fishermen, wearied with toil, would often stop to listen. 


(Hans Christian Anderson) 


44/Source Book on Assessment 


A. Thinking, Speaking and Writing 
e What was the palace built of? 
e What was unusual about the flowers? 
e How do we know that the trees were very tall? 
e What are you told about the nightingale? 
B. Word-building 
Instructions 


Say aloud the following sentences given below and ask children to 
repeat after you. 


— ‘A nightingale dwelt there’ 
— We say dwell (present), dwelt (past) 


Then ask them to write the past tense ending with ‘t’, for the following 
verbs given below : 


Activity 4 Focus on Reading and Writing Skills 
Instructions 
A. Reading skills 
You can ask children to read the following passage and answer 
the questions. 

Weather 

We will have a pleasant morning with a clear sky. The day will not 
be as hot as yesterday. Yesterday we had a maximum temperature of 
44°C and a minimum of 37°C. There are some light rain clouds over the 
south. By late afternoon we will see the rain. Unfortunately, for all of 
us, it is going to be a humid day with a maximum temperature of 39°C 
and a minimum temperature of 32°C. The monsoon is expected to arrive 
in two or three days. 
Oral questions 

1. When is it going to rain today? 
. What is the difference between the maximum temperatures of 

yesterday and today? 

3. What kind of weather will we have in the morning? 
4. Why would we feel unfortunate? 
5. When is monsoon expected? 
Writing skills 

You can show children the following chart and ask them to make 

a similar chart for the weather of each day of the week. 


N 


English/45 


= Cloudy © Light rains Heavy rainfall Warm and cloudy Sunny 


C. Wall Display 


Divide children into three groups, one for each season, and ask 
each group to work on a large background sheet of paper. Eg. Red 
and orange for summer; green and grey for monsoon; yellow and 


pink for spring and purple and blue for winter; label them ‘summer’, 
‘winter’ etc. 


D. Ask students to write a letter to a friend using the following 
writing points. 


Your favourite weather. 
How do you feel in that weather? 


They can ask their friend a question about her/his favourite 
weather; etc. 


You can provide students some guidance in the form of a controlled 
writing activity: 


May 20,2008 


likes nik AA nan GEN 
T will meet you soon. 


E. Integration of skills 
Instructions 


Children can be taken into the sun and asked to draw shadows of 
trees and keep noting the changes in the shadow as the day progresses. 


-Activity 1 Writing Skill 


Instructions 


¢ Given below are sentences with one missing word . 
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e You can ask children to fill in the blanks with the best word from 
the options provided. 


e The first one is done for them. 
Choose the best word to complete each sentence as in sentence 1. 


1. We in the dark. 
cannot see 
to see 
seeing 

2. You 
will 


eat your lunch with me. 


can 
can not 
3. It rain tomorrow. 
can 
may 
must 
4. He you with your homework. 
can help 
can helps 
can to help 
5. You her. 

should to help [ ] 

should help E 

should helping | ] 

Activity 2 Making Lemonade - Writing and Speaking Skills 
Instructions 

e Given below is the recipe of lemonade with each step written 
below. 

e The pictures of the steps are all jumbled up in the pot. 

e You can read out the recipe as given below and ask children to 
listen and number each picture correctly in the boxes given in 
the pot. 

e Once this is done children can write down the instructions for 
the recipe on a sheet of paper in the proper order. 


CHCE GERD OBO peda 
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LEMONADE RECIPE 

Ingredients : Water, lemon and sugar 
Steps : 

1. Takeajug ofwater. 


2. Add the juice of one lemon to it and mik well. 


3. Add one tablespoon of sugar. Ce seers 
4. Stirwell. 
5. Strain the mixture. 


_ Activity 3 Vocabulary development “ 
Instructions 


J Gis. 


e Given below are a few words related to the weather. 


e You can ask children to find these words and circle them in the 
box of letters given below. 


e The words can appear horizontally or vertically. 
e One is done for them i.e., forecast. 


forecast umbrella sunny hot 
weather cloudy snow cold 
rain windy summer rainbow 


OPE MSAD 
RISTETI TETI 


7 
B[Q[W] 
MIO|N/MI RIAL | 
(EB DITEVE UTSI 
[RIJIYIK|CID|L TUT MI CIN | 
TUTTE TSE THT RTETONG 
[DIAIVIWIETAITIHITE|RI{Y{H| 
Activity 4 Map Reading - Speaking and Writing Skills 

Instructions 
e Given here is a map. 


e You can ask children to look at it and draw their attention to the 
various places mentioned in it. 


“ You can then ask children to navigate their way from one location 
in the map to another and write a brief description of the route 
they will be taking. 


e You can also use any other simple map for doing this activity. 
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Use the above map to answer the questions, 
1. What does the dotted line on the map show? 
2. What road would Ajay take to get to the boat club? 
3, What building is next to the picnic area? 
4, What road passes by Ajay’s house? 
5. What other way could Ajay use to get from his house 


to his grandmother's house? 
Use verbs like: go, turn, cross 
Use prepositions like: across, between, in front of, beside, 
near, behind 


Assessing Integrated Language Skills 


The following example will help you see how a text (say, a folk-tale) can 
be used to develop and assess integrated language skills. 


Instructions 

e Before children start reading/listening to the tale, they should be 
engaged in some warm-up activities. 

e Put pictures of some animals in the classroom and have students 
say their names. This is only a sample story. 

e You can conduct the same activities with your own folktales. 

e You can also ask them to list the animals that are found in a zoo, 
on land, in water, in a desert; which animal can swim/run fast/ 


fly; how many legs the animal has; which animals have tails; and 
so on. 
Describe the animals orally and ask children to point to the correct 
picture. Some sample descriptions are given below. 


Bat 


Elephant 


Zebra 
Snake 
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A Folktale: The Stag and the Snail 


Once upon a time there was a stag, who lived in the jungle of Shillong Hill. He was 
proud of himself. He thought he was the fastest runner. All the animals knew that he 
was a fast runner but they did not like him. The stag used to laugh at the snail who 
always crawled slowly. The snail always felt insulted. 

One day the stag asked the snail to run long race with him. It was decided that the 
stag and the snail should run a long race in the afternoon. The race would start from 
the rubber grove. The one who came first to Mount Shillong would be the winner. 


As soon as the animals left the grove, the snail called together all his family members 
and friends. Many of his friends did not like his foolish challenge, but they were all 
prepared to help him. They decided that the snails should form themselves into a long 
line from the rubber grove to Mount Shillong and hide themselves in the grass. So the 
snails disappeared and formed a long line along the path. As soon as the signal was 
given, the snail began to walk slowly. The stag smiled. He thought it would be easy to 
catch up with the snail. After a few minutes, the stag started to walk proudly. However, 
after walking for some time, the stag did not see the snail anywhere. The stag began to 
run. After going some distance called out, “Mr. Snail, are you coming?” The snail replied 
from behind a bush, “I am here”. 


The stag was surprised and he thought: “How can the snail walk so fast?” He ran 
faster and called out as before, “Mr. Snail, are you coming?” But this time also he got 
the same response, “I am here, I am here.” In this way, he got the same response from 
a snail every time he called out! At last Mount Shillong was in sight. The stag ran as 
fast as he could. When he was just a few feet away from the summit, the snail again 
appeared from behind a tree and shouted, “Here I am. I have won. I have won.” All the 
animals cheered for the snail. 


The stag was very ashamed and he ran away into the jungle. No one ever saw him 
again. The animals in the jungle lived happily ever after. 


Although the snail had won, he was sad. He felt bad because he lied in order to 
teach the stag a lesson. 


(A Khasi folk-tale from Meghalaya) 


»» Activity 1 Focus on Listening and Speaking skills 


After you have read the story to children, you should use pictures, appropriate 
intonation and gestures. It would be better if, while telling the story, you 
explain the difficult words preferably by using the gestures and asking 
children to guess the meaning. After telling the story, ask them some 
questions orally to see whether they were able to identify the main characters, 
their characteristics, the key points or the main ideas, etc. or not. Thus you 
can assess children’s’ listening comprehension and speaking skill. 


» Activity 2 Focus on Reading Skills 


e Ask children to read the tale in pairs and retell each part to one 
another. 


e Give them some comprehension questions and assess their reading 
comprehension. A few questions are given below. 


1. Who was very proud of himself? 
2. Why did the snail feel insulted? 


3. Why didn’t all the animals like the stag? 
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4. Who did the snail ask to have a race with him? 
5. Did the stag accept the challenge? 

6. Who hid under the grass? 

7. Who won the race? 

8. Why did the snail feel sad? 


Activity 3 Focus on Listening, Reading and Speaking skills 

Another activity, called ‘story strip activity’, can be done to teach 
and/or assess three skills, namely, listening, speaking and reading at 
the same time. 

The steps of the ‘story strip activity’ are as follows. 

e Divide the class into six groups (since there are six paragraphs in 

the story). 

e Make strips of sentences of each of the paragraphs. 

Sample strips (for the first paragraph): : 
Once upon a time there was a stag, who lived in the jungle of 
Shillong Hill. 

He was proud of himself. He thought he was the fastest runner. 
All the animals knew that he was a fast runner but they did not 
like him. 

The stag used to laugh at the snail who always crawled slowly. 
The snail always felt insulted. 

e Give each group the strips for one paragraph of the story making 
sure that students are not given the strips in order. 

e Children in each group will arrange the strips into the correct ` 
order. 

e Each child in a group takes a strip. 

e Each child reads the sentence on her/his strip aloud while others 
listen to her in turn. No child is allowed to look at each other's 
strips. 

e After listening to all the strips, each group puts the strips in 
correct order to make one complete paragraph. 

e After all the groups have arranged their paragraphs, the class 
decides the correct order of the paragraphs and makes up the 
whole story. 

In order to develop and assess the writing skill, you can ask children 
to write a play called “Stag and Snail” or a conversation between the 
two animals. Children should be encouraged to work in pairs to write 
sentences spoken by the stag or snail according to their part of the 
story. 
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Activity 4: Th e Animal World - Speaking 


Skills 


Instructions : 


Take the children on a field trip to a 
ZOO. 
You can prepare a ‘virtual zoo’ by 
placing pictures of animals in the 
classroom. 
Children, pretending to be on a trip to 
a zoo, will look at the various animals. 
After the trip, ask them to describe 
what they saw and did at the zoo. 
Ask children to write and/or make an 
oral presentation. 
They can also engage themselves in 
role-play. An example of such a role- 
play is given below. 

The Virtual Zoo 


Gita : I have come to visit the zoo. 


Manager : You are welcome. What do want to see 
- birds or animals? 


wW 
Gita : I would love to see liong. 
Manager : The lion is in the biggest 
first one you see in front of you as you come in. 
Next to it live the camels. 
Gita : Which other animals are there in this 
ZOO? 
| Manager : Well, near the camels’ enclosure there 
| is a small pool. Can you see it? 
Gita : Yes. 
Manager : The penguins live in that. And next 
to that is the rhinoceros. 
Gita : Only one rhinoceros? 
Manager : Yes. Can you see the bird sitting on 
the rhino’s back? Near it is a tree where many 
monkeys live. Can you see a monkey hanging 
from the tree? 
Gita : Yes. It is all so beautiful! 
Manager : Do you see another big tree on the 
right. On it lives a big snake. 
| Gita : He is looking at all the animals from the 
top of the tree. That is so interesting! 
Manager : See how all the animals live together. 


Language Activities across other Subjects 
_ Activity Pronunciation Skills 


Instructions 
The activity given below is based on the lesson The Story of Food 
(NCERT, Chapter 10) from Environmental Science textbook for Class 3, 
and the main focus of this activity is on vocabulary development and in 
particular on pronunciation skills. This is just one illustration of how 
“to go about developing such activities to promote and develop language 
skills through other subjects in the curriculum. Similar activities can 
be developed for sound differentiation, spellings, rhyming, word formation, 
etc. 
Let us consider the following illustration. This activity is basically 
designed to suit children of different age groups. A 
e This activity can be carried out at the end of the lesson whereby ~ 
you would have already familiarised children with the lesson 
from the perspective of environmental science. 
“ A worksheet can be designed as given below. 
Vowel Pictures Worksheet 


< CARROTS A LEAVES Ey FISH EB POTATO # rrurs | 
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Nore: It is necessary to insert relevant pictures for each of the items in | 
the worksheet. Only then can it be a vowel pictures worksheet. i 
I Before Class i 


e You need to make an enlarged copy of the Vowel Pictures in the 4 
form of a worksheet. The main focus here is the five sounds a, €e, — 
i, o, u. You have to look for words from the lesson containing E 
these five sounds, and put them sequentially in the form of a — 
table. The first row of the worksheet is the baseboard, and the 
other rows can be cut to serve as flash cards for you. f 


e Make a cut-up set for each child in your class. 
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In class you can 


Use the flash cards or write down the first five words carrots, 
leaves, fish and fruits on the blackboard (for Class I, you can use 
monosyllabic (one-syllable) words). 

Pronounce each word, one by one and ask children to repeat. 
Repeat the process with the other words in the following rows. 
Remember to stress the sounds you are focusing on. For instance, 
/a/, /e/, til, /o/, lu. 

Say ten carrots, ten leaves, ten fish, and ten fruits. 

Give it some time for students to understand the different sounds. 
Divide your classroom into groups consisting of two or more 
children in each group for this activity. 

Give the baseboard containing pictures to each and every children 
or if you have divided children into groups, then you can distribute 
one baseboard to each of the groups. 

You can also make your classroom more exciting by asking children 
to colour or paint the pictures depending on. their age group. This 
will at the same time facilitate artistic skills. What you have to do 
is to explain to children to place the cards below its corresponding 
vowel sounds. 

You can ask children to place the cards on their friends’ 
baseboards. 

Ask children to identify words having more than one vowel sound 
not necessarily in the first syllable. For instance, words like 
cauliflower, etc. could be used. 

Encourage children to discuss amongst themselves and monitor, 
guide, support and ask questions. 

Observe whether children can make out how words can be 
pluralised. 

Also use words from other subject areas like mathematics and 
arts education. For example, cube, angle, painting, mime,and tune, 
It is very important to note that the same vowel alphabet can 
represent a variety of sounds. For example, the sound of the 
letter ‘e’ in words like ‘pen’, ‘beat’, ‘make’ and ‘feel’ etc. is 
very different. In fact, in words like ‘make’, ‘shake’, ‘take’ 
etc. where ‘e’ comes at the end of words it is not pronouced at 
all. 


II After Class you can 


Make a Vowel book containing one or two pages for each phoneme 
(distinctive sounds). However, you can also ask students to make 


the same at home. 
Carry out this activity with consonants and diphthongs (a sound 
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that involves combining two vowel sounds, for example, cow, boy 
etc). 

For all the activities mentioned in the previous section, the Source 
Book also discusses several ways of assessing and recording children’s 
learning and progress in English language. In addition, reporting 
procedures and how to communicate feedback about assessment to the 
child, parents and others involved in the child’s education are also 
briefly outlined in the following sections. which it is hoped will help you KG 
to assess children while they are participating/involved in any activity. F | 


7._ Ways of Assessing and Recording 4 


7.1 Current Assessment Practices 


In most of the primary schools, assessment is generally based on written 
tests/exams which are designed to test children’s knowledge of a 
vocabulary and grammar and their ability to read and write. The tests d 
are based on the prescribed syllabus which consists of two parts: (a) 
grammar and composition (b) prescribed text. More than 50% of the 
language test is based on the lessons in the textbook and the rest ; 
consists of isolated items on grammar and its usage and some writing Y 
tasks like paragraph writing, completing a story etc. At the primary 
level, unseen passages to assess reading ability of children is practically 
unknown in our schools. The textbook questions call for memorised a 
answers requring rote learning by children. This leaves little or no 5, 
opportunity to children to present their own answers. In fact, some 
children even memorise various types of compositions that are likely to 

be asked in the test. 


It is observed, that the oral component of language is given no 
weightage in the present evaluation system. The assessment practices 
right from the primary level are geared towards preparing children to 
face the Class X Board examination and are carried out therefore on on 
the same pattern at every stage. 


7.2 The Perspective in English Language Assessment 


The NCF-2005 focuses more on communication and integrated skills. 
Language needs to be treated as a whole and therefore formal grammar 
teaching at the primary level is not emphasised any more. More stress 
is now being laid on language use rather than on the knowledge of 
rules. The NCF addresses the communitative needs of the learner and 
therefore has emphasised on the actual use of language in real life 
settings. It also emphasises that at least 50% weightage should be 
given to the oral component of language. 

Children need to learn to listen and speak besides reading and writing. 
The NCF-2005 advocates for “a more holistic perspective on language 
proficiency. After all, when we are speaking. we are also simultaneously 
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listening and when we are writing, we are also reading in a variety of 
ways.” (NCERT, 2005). Considering this perspective of English language 
teaching, assessment also needs to be changed accordingly. 


7.3 Techniques of Assessment 


Assessment of English language needs to be integrated with the ongoing 
teaching-learning processes in classrooms. Continuous assessment 
using a variety of techniques that have been broadly mentioned in the 
Introductory chapter makes it possible to assess all the four language 
skills through observation, oral testing, written tasks etc. 

For assessing the process of learning it is important to involve 
learners in the assessment of their own work. Self assessment and 
peer assessment motivate students to do better. Self appraisal helps 
increase children’s awareness of their own strengths and weaknesses. 
The techniques that can be used more for assessing children’s learning 
progress and their proficiency in English language are effectively 
discussed below. The same techniques can also be used for Children 
with Special Needs (CWSN) keeping in mind their requirements. 


7.3.1. Oral Technique 

For assessing the skills of listening and speaking the oral technique is 
to be used. Different types of activities/task can be used for this purpose. 
These administered either formally or informally, while children are 
engaged in classroom work and are being asked questions and answer 
during a lesson, group work, paired work, role play etc, The teacher can 
then informally assess their performance while they participate in 
different activities. However, some formal tasks can also be used for 
this purpose as given below. 

Answering Questions: This is a useful method for assessing the use 
of vocabulary and various structures in addition to pronunciation and 
intonation. In this, children are asked questions of various types and 
she/he is required to answer them. Some questions may be simple, 
requiring one word to one sentence answers, whereas, others may 
require long answers consisting of 3 to 4 sentences. 

Story telling: While using this, the learner is told a story by the 
teacher or she/ he is given a story for reading. After this, she/he is 
asked to tell the story in her/ his own words and assessment is made of 
how well she/ he reproduces the original story. 

Reading aloud: For improving pronunciation, reading aloud is a 
good activity. It can also be used for assessing oral production. Dialogues, 
short conversation pieces, parts of a play or passages from textbooks 
can be given to children to read aloud. The assessment may be made 
on specific points like pronunciation of vowel sounds and consonants, 
intonation patterns, stress, etc. 

Describing things, actions, etc: In this the child is shown an object, 
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picture or an action and asked to describe it. The description can range 
from one sentence to 2-4 sentences depending on the child's age level of 
development and class. Through this method, the child's use of vocabulary 
and structure and her/his pronunciation can be assessed. 


For the purpose of recording ‘the child’s performance, a rating scale 
may be used to grade or mark oral skills consisting of 3 or 5 points on 
each component of oral expression. For example, the following type of a 
grid can be used for rating oral production. 


According to the grid each of the four components of oral skill is 
assessed on a five point scale: 5 being the best and 1 being the most 
poor performance, with 3 as an average. Then a score is calculated by 
adding the points that the child gets. This score can subsequently be 
converted into related grades. 


Assessing Oral Skills 


Maximum marks: 20; Score: 14 


The scores in the above rating grid suggest that the child being 
observe is fearly good in pronunciation and generally fluency what is at 
an average level in the case of vocabulary and structure. 


7.3.2. Observation Technique 

For assessing the listening and speaking skills of children, informal 
observation technique can be used and which incidently is being used 
in some schools. Teachers can observe children’s use of language while 
participating in the English classes. 


It is important that this kind of informal assessment should be a 
regular, on going activity throughout the school year. Teachers should 
organise pair work, group work, etc. and set up an oral activity in class 
so as to give an opportunity to all children to engage in listening and 
speaking. 

For assessing oral skills, children can be rated on specific points 
using the rating scale as described above. Thus while assessing recording 
can also be undertaken simultaneously. 


7.3.3. Written Technique 

All teachers are familiar with the technique or method of giving written 

assignments to children as it is the most commonly used technique for 

assessing the skills of reading and writing. This is used for unit tests/ 

class tests, term tests, half-yearly and annual examinations. Class work 

and assignments/home-work involving written work can also be used 
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to assess children’s writing ability. These activities are ideal for 
continuous assessment. If required, certain weightage may also be 
allotted to the assignments and homework that can to be utilised in 
finally looking at the child’s progress over a period of time . 

Reading skill should also be tested continuously. Teachers can use 
various types of passages like a story, time table, instructions, 
descriptions, poems, dramatic pieces, biographies, etc. and ask short 
answers, gap filling, completion type, word attack questions and table 
completion type questions. At the primary level, the questions should 
be such which do not require lengthy writing. For classroom use, quick 
tests of comprehension can be made by using true/false type of questions, 
but these should not be used in examinations as children can guess the 
answers. 

While marking the answers for reading tasks, it is important to 
remember that it is not a test of writing. Thus children should not be 
punished for errors in spelling, punctuation and grammar. Teacher 
should look for the content which indicates the comprehension level of 
the child. | 

As far as assessment of writing is concerned, teachers may design 
writing tasks using verbal or visual stimulus. In primary classes, the 
writing tasks should be accompained by hints/guidance so that children 
know what they are supposed to write. It is important that a proper 
context is provided for the task. 

While assessing chilren’s written work, there are three aspects that 
need to be focussed on while assessing. These are: content, accuracy 
and fluency. If the writing is to be evaluated on 5 marks it is suggested 
that the following weightage may be assigned to the three aspects as 
given below: 

e Content: refers to ideas presented in writing - 3 marks 

e Accuracy: refers to correct spelling and struture of sentences - 1 

mark 

e Fluency: refers to logical presentation — 1 mark 


Total — 5 marks 


7.3.4. Self Assessment 

Self assessment is an important technique of making children aware 
about their own learning. It needs to be understood that the entire 
responsibility of assessment does not lie on the teacher alone. In 
continuous assessment, opportunities need to be provided to the child 
to reflect upon her/ his own learning and assess her/ his own strengths 
and weaknesses. This gives children a sense of involvement in learning 
and motivates them to learn better. Once the child knows her/his own 
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weakness, she/he may try to plan her/his learning in a better way. Self 
assessment can be used more with children in classes IV and V than in 
the lower classes. Let us briefly look at how this can be done. 


The teacher initially has to lead children towards self assessment 
by providing guidance. This can be done in the following way: 


1. Ask children to write a sentence or two about what they like or 
dislike about English in general and in a particular lesson and 
why. 

2. Ask them to note down what they find difficult and where they 
could make an improvement. 


3. Ask them where they require help. 


4. Ask them to keep diaries and note down in brief their learning 
strengths and weaknesses after each class. 


With practice, this kind of self assessment makes children more 
conscious about where and how they need to improve and what can be 
done by them to do so in the future. 


7.3.5. Peer Assessment 

Involvement of a child’s friends/peers in assessment of learning is a 
useful technique while assessing children continuously in class. It goes 
hand-in-hand with self assessment as children discuss their strengths 
and weaknesses with one another. In fact, in a language classroom, 
conversational skills are to be taught through interaction among peers 
wherein continuous peer assessment goes on consciously or 
unconsciously. One child may point out the mistakes made by another 
and the other child may correct it instantly. This is a useful technique 
for improving learning in language. However, teacher makes sure that 
it is important that there is healthy interaction while this type of 
assessment goes on and no child should be made to feel inferior, useless 
or not capable of doing something. 


In written work this technique is useful, specially where the questions 
are very short or objective type. Teachers can involve children in checking 
each others’ answer books. This not only quickens the process of feedback 
but also helps in increasing learning on the part of children. 


7.3.6. Folders or Portfolios 

An important part of the assessment process is the use of folders or 
portfolios. A language portfolio is a collection of a child’s work that 
demonstrates her/his progress with reference to knowledge and skills of 
a particular language. Folders or portfolios may contain a child’s oral or 
written work such as recordings of oral presentations and writing tasks 
(e.g., a role-play/conversation, a story rewritten by her, crossword puzzles, 
etc.); a collection of child's work exhibiting her/his efforts, progress, 
and achievements in one or more language skills. 


It would be useful in language teaching and assessment if children 
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are encouraged to look at their portfolios and thus their work again. 
You will notice that they often improve their work themselves. Teachers 
can also maintain a diary of a child’s work and also help them plan 
their work in terms of hours and days. This will give children a sense of 
achievement. Portfolios can help everyone understand what children 
know and can do, what they have learnt, and what need to learn. 
Given below is a suggested list of what folders or portfolios for different 
classes may include: 


Classes I-II 


e Pictures, drawings, journal activities and writing samples 
(including spelling and handwriting samples). 

e Samples of dictation and translation of simple words and 
sentences. 


e Teachers’ observations and comments. 


e Audio or videotapes of oral activities and presentations, wherever 
possible. 


Classes III-V 
e Reading responses, journal entries, etc. 
e Samples of dictation and translation of simple texts. 
e Writing samples and reports. 
e Group and self-evaluation records. 
e Unit tests, quizzes, Cloze procedures, reports etc. 
e Teachers’ observations and comments. 
e Audio or video tapes of oral activities and presentations where 
possible. 
As is obvious from the variety of tools and techniques discussed, 


continuous assessment in language allows for using multiple techniques 
of assessment without making children conscious, tense or worried. 


7.4. Types of language tests 
Different types of tests can be used for assessing language abilities of 
children. The basic idea is to make assessment an integral part of 
learning. Children should not feel threatened. They should in fact 
participate actively in the making, administration and marking of tests. 
We need these tests to judge from time to time the overall proficiency 
levels of children and to identify areas where children may be having 
problems. These problem areas are lessons for teachers. They need to 
plan their future activities in the light of these problems. As has already 
been mentioned, the NCF 2005 focuses more on communication and 
integrated skills, wherein language needs to be treated as a whole. 
Formal grammar teaching at the primary level is not being emphasised 
anymore. The focus should be on the richness of content and activities 
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that would sensitize learners to the nature and structure of language. 
Once the communication skills are developed, proficiency levels in the 
other aspects of language, such as grammar, would automatically follow. 
Let us now look at the different types of language tests. 

A proficiency test seeks to predict language behaviour in real-life 
situations. A proficiency test is used to measure a child’s general 
competence in a second language, independent of any particular 
curriculum or course of study. 


An achievement test is based on a particular course and is designed 
to test the child's achievement in that course. Teacher made tests used 
in schools are such tests, which try to find out the extent to which 
children have acquired specific language abilities. 

A diagnostic test provides information about the specific problems 
a child may be facing in certain areas of language such as speech or 
writing. It is normally used at the end of a unit in a course of leaning 
study. Diagnostic tests are also closely linked to a particular curriculum. 
An achievement test can also be used for the purpose of diagnosing 
learning gaps. 


7.5. Different types of Questions/Task Types 
In a test, different types of items or questions need to be used . The 
type of questions/items that can be used in English language are given 
below in three categories for purposes of simplification. 

(A) In the first category of questions the child is required to choose 
an answer from the options given or simply state true/false; yes/no. 


7.5.1. True / False 
The child is given a statement and has to indicate if it is true or false. 
This type of question is mainly used to assess reading and listening 
comprehension. It can also be used to test grammar and vocabulary. A 
true/false question can be given as a question instead of a statement, 
in this case the child has to give her answer in yes or no. 

Example: Decide if the following statement is true (T) or false(F). 

A postman brings our letters. T/F 

or, 


Does a postman bring our letters? Yes/No 


7.5.2. Matching 
Children are given two groups or columns of words, phrases or sentences, 
and they are asked to link each item in the first group or column to a 
different item in the second group or column. This kind of exercise 
mainly tests vocabulary. 

Example: Match the words in the first column with a word having 
the opposite meaning in the second column. 


62/Source Book on Assessment 


Happy Short 
Small Sad 
Tall Big 


7.5.3. Muitiple-choice 
A multiple-choice question consists of a stem and a number of options 
from which children have to select the right one. 

Example: Choose the correct word from the four options given below 
to complete the sentence. 

Tiger is a animal. 

(a) water (b) domestic (c) grass-eating (d) wild 

Multiple-choice questions can test grammar, vocabulary, and reading 
and listening comprehension. 

(B) In the second category of questions the child is required to 
supply the answer in one word/sentence. 


7.5.4. Gap-filling 

A child is required to fill a gap to complete the sentence. The teacher 
can also hint at the word to be added or inserted by providing the basic 
form or root of the word in parentheses. 


1. Anwesha a letter to her grandfather [write]. 
2. A tree has one (trunk/trunks) and many [branch/ 
branches]. 


3. Do you like football cricket? [so, or, till] 


Gap-filling questions are useful for testing vocabulary and grammar. 
They can also test listening of specific words. 


7.5.5. Transformation 
This requires children to change a sentence according to the instructions 
given by their teachers. Transformation questions usually assess 
childrens’ ability to transform grammatical structures and understanding 
of grammar or grammatical constructions (forms). 
Example: Put the following sentence into the past tense. 
Sania goes to school by rickshaw. 


Sania went to school by rickshaw. 


7.5.6. Rewriting 
Children are required to rewrite a given sentence after making necessary 
changes as instructed, but without changing the basic meaning of the 


sentence. 
Example: ¢ He came to school in spite of his illness. 


e Although he was ill, yet he came to school. 
This is helpful in finding out whether the student has understood 
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the meaning of the sentence. 


C. In the third category of questions the child is required to supply 
an answer from her/his own understanding. 


7.5.7. Open-ended questions 

Open-ended questions are those questions which have multiple answers. 
Each child may answer them in her/his own way. Such questions can 
be based on a listening or reading activity to assess comprehension. If 
they are based on a text, the situation in the text is used as a take-off 
point, but children have to answer the question according to their own 
thinking and experience. For example, if there is a story about a little 
fish that students have read, the following question may be asked : 
Imagine you are a little fish in a pond, what do you see around you. These 
questions can also be used to test oral/speaking and writing skills. 
Another example could be: Why should we not cut trees? 


7.5.8. Translation 

Traslation can be used in a variety of productive ways, particularly in 
multilingual classrooms. When the listeners can understand both/all 
the languages, people do use two or more languages in conversations 
and discussions. In such a situation, a special kind of testing strategy, 
which some refer to as the ‘bilingual type’, may be required. 


In this, children are asked to translate sentences or passages to or 
from English.Translation is useful in obtaining information on what 
students know or do not know, especially in a class where both teacher 
and children speak one language (monolinguals) which is usually the 
mother tongue or first language (also known as L1). 


7.5.9. The Cloze Procedure 

The Cloze (please note that the spellings are correct) procedure is a 
well-established test of language proficiency. It has also been found 
very effective for testing grammar, vocabulary and intensive reading 
and proficiency. 

In a Cloze test, children are given a text in which every n word has 
been deleted. Children are supposed to fill in as many of the deleted 
words as they can. There are two methods for deleting words: (i) every 
n™ (e.g., 5°, 6 or 7") word in a text is deleted (fixed ratio method), and 
(ii) the words to be deleted are selected on the basis of certain 
characteristics, e.g., only past forms of the verbs are deleted (variable 
ratio method). The fixed ratio method is considered to be preferable. The 
variable ratio method works better in the case when the test intends to 
measure specific aspects. It has been shown that if a child scores well 
on the Cloze test, she is likely to score well on all aspects of language. 
There is a great possibility that such a child also does well in other 
subjects. After all, proficiency in language is central to learning of all 
kinds. Cloze procedure can also be used as a teaching-learning device 
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quite effectively. 
Making a Cloze test is very easy. 


e Take a passage which will be interesting and challenging for 
children. 


e Keep the first and last sentence intact. 
e Start counting words from the second sentence. 


e Delete, say, every 5", 6" or 7" word. If you delete every 5 word 
the passage would become difficult; it will become easy to attempt 
_if you delete every 7” word. 
e Keep the length of the blank constant. 


e Children should not be able to guess from the length of the blank 
whether a small or a big word is to be filled in. 


e Give the passage with the blanks to children with the instruction: 
Read carefully twice. Fill in the blanks ONLY when you are 
reading it for the third time. Fill in ONLY one word in each 
blank. Use of the Cloze test can easily be started in Class 3 and 
increased in difficulty and length levels as children move up to 
higher classes. And you will soon realise some variants of the 
Cloze procedure can also be used in Classes 1 and 2. Given below 
are the samples of the two types of cloze test. 

(a) Cloze Test: A Sample of an ‘Exact Word Method’ 

Provided below is an example of what a teacher can do with the 
Cloze procedure. This is a Cloze test suitable for Classes 3 and 4. It 
consists of 89 words and has a total number of 15 blanks. Every 5" 
word has been deleted. If you want to make the passage simpler for 
children, delete every 6 or 7 word. We have kept one sentence intact 
at the beginning and at the end. The idea is that children will not 
normally be able to fill in the blanks unless they understand the whole 
text. This is an excellent way of making children read texts carefully 
and think about them. 

The Cloze Passage 


Read carefully twice. Fill in the blanks ONLY when you are reading 
it for the third time. Fill in ONLY one word in each blank. 


One day Rancho, a monkey, saw some children going into a school 


building. You know a monkey Dukas to do what he (2)_ceeo — 


Cn” 


others doing. So Rancho (3)__u=¢#! in with the children. (4) 


sat down in their (5) b241 “Rancho too sat down (6) With 

them. The children fook: (7)__¢.t____ their books from their 
(8)__ a2). Rancho saw a book (9)_U WANG a near him and he 
(10) b it up. The children (11)_. 2« turned over the pages 
(12) their books to read. (13)_.2.1.» too did the same. 
(14) T -J ihade the children laugh. (15)_ŻŁ> ` then the teacher 


came in the class. Rancho jumped out of the window and ran away. 
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Norte: See Table 5.2 at the end of this source book to understand the 
scoring procedures for the cloze test. 
The Original text 
One day Rancho, a monkey, saw some children going into a school 
building. You know a monkey likes to do what he sees others doing. So 
Rancho went in with the children. They sat down in their chair. Rancho 
too sat down with them. The children took out their books from their 
bags. Rancho saw a book lying near him and he picked it up. The children 
now turned over the pages of their books to read. Rancho too did the 
same. This made the children laugh. Just then the teacher came in the 
class. Rancho jumped out of the window and ran away. 
What is to be done 
1. Ask children to read the original text. 
2. Ask them to provide a suitable title for the story. 
3. Make children ask questions based on the text. 
4. Children can be involved in the process of marking the Cloze text 
(every child gives her passage to the child sitting next to her/ 
him). 


A discussion on the exact retrievals (recalling words actually use 
in the original passage) is held. 


. Score of each child. 
. Children calculate the percentage score for each child. 
. Ask children to rewrite the story in their own words. 
. Children are grouped into the following score ranges: 
Below 32%. 
Between 33% and 49 %. 
50 % and above. 
Note: Notice that names of children are not involved here. 


(b) A Sample of a ‘Variable Ratio Method’ 
In this example, only the verbs (saw, likes, did, etc.) have been 
deleted. 4 


er 


OMAN D 


One day Rancho, a monkey, (1) ____ some children going into 4 
a school building. You know a monkey (2) to do what he (3) 


________ others doing. So Rancho (4) _______ in with children. 
They (5) __________- down in their chair. Rancho too sat down with 
them. Children (6) out their books from their bags. Rancho | 
(7) a book (8) near him and he (9) __ WH 
up. Children now (10) over the pages of their books to (11) 
. Rancho too (12) the same. This (13) 5 
children (14) . Just then the teacher (15) in the — 
class. Rancho (16) out of the window and (17) — away. 
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7.5.10. Dictation 
The contemporary dictation test used in recent times is significantly 
different from the traditional dictation test. The traditional dictation 
mainly tests spelling. But the recent type of dictation can also test, to 
some extent, punctuation and listening comprehension as well as writing, 
reading and grammar. A passage appropriate for the age and cognitive 
level of children is to be selected (Class 3 onwards). It is important that 
dictations are given in the correct way. How this is done is given below: 
The selected passage is to be read at a normal speed once. Children 
| should listen attentively. They should not write anything. The passage 
is read again at a slightly slower pace but NOT word by word. Children 
are to write when the passage is being read out the second time. The 
| teacher reads the passage once more so that children can correct their 
| mistakes. Children get an opportunity to examine each other's work 
and compare the similarities and differences. 


7.6. Recording 


| While assessing children it is necessary and useful to record your 
observations about children’s leaning and behaviour in English. This 
| record helps in reporting the progress the child has made with respect 
| to the different skills of English language to the child and her parents. 
The teacher should prepare a record sheet for each student indicating 
| the different skills to be assessed, number of tests to be conducted and 
| the child’s grades or marks in each test whether formal or informal. 
| RECORD SHEET 
A sample record sheet is given below: 
Name; 0f studentia ap et aa Class 


| —— 


Subject : English 4 


Observationt/Test 1. | Oral skills 


| se 
| Listening & speaking > eh 
Observation2/Test 2 


Observation3/Test 3 
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Recording the Progress of the Child 

In order to record the progress children have made in relation to the 
indicators given in Table 5.1, 3 levels of performance for classes I to V 
could be used as follows: 

Grade A : Good 

Can Communicate appropriately; has good control on vocabularly 
and grammar; can read well with understanding and can write a 
sentence without making many mistakes. 

Grade B : Adequate 

Is able to communicate but has problems with grammar and 
vocabulary; can read but shows limited understanding; has problems 
in grammar and spelling while writing. 

Grade C : Needs help 

No real communication; limited vocabulary; no evidence of 
grammatical knowledge; has difficulty in reading; is not able to write 
meaningful sentences. 

In certain activities you can directly grade students but in written 
tests where different types of questions are used, you need to give marks. 
These marks can easily be converted into grades according to the table 
given below: 


= | Description 


or ba T zi 
70 per centand 
above 
1 


30 per cent to 69 
percent 


mae 


Below 30 per cent Needs help 
7.6.1 Examples of how to grade students on different 
activities 
(A) Listen, Understand and Respond 
Teacher: 
1. Please stand up. 2. Please raise your arms. 


3. Please sit down. 
Possible Responses and Grading: 
(i) No response (Needs help, 1) 
(ii) Only 1 or 2 accurate responses (Adequate, 2) 
(iii) All accurate (Good, 3) 
If it appears that simultaneous instructions in L1 and English may 
help the learners in the early stages, the teacher must do so. 
(B) Understand and Speak 
Question: Where do birds live? 
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Hypothetical Responses: 
(i) No response. 
(ii) “Tree.” Or responds in mother tongue/Ll. 
(iii) Correct response in English. 
For response no. (i) (Needs help, 1) 
For response no. (ii) (Adequate, 2) 
For response no. (iii) (Good, 3) 
(C) Reading with Understanding 
This could begin with a simple picture and word association. 
Poem 
After a bath 
After my bath 
I try, try, try 
to wipe myself 
till Tm dry, dry, dry. 
Hands to wipe 
and fingers and toes 
and two wet legs 
and a shiny nose. 
Just think how much 
less time I'd take 
if I were dog 
and could shake, shake, shake. 
The teacher asks children to read the names of all the body parts 
listed in the poem. 
Hypothetical Responses: 
(i) Names 1-2. 
(ii) Names less than 5 but more than 2. 
(iii) Names all the body parts. 
For response no. (i), ‘needs help’ 
For response no. (ii), ‘adequate’. 
For response no. (iii), ‘good’. 
(D) Understands and Writes 
Look at the following pictures and write the names of the objects 
you see. 


= ia AD aapa Ay 5m 
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(i) Names 1-3. 
(ii) Names less than 8 but more than 3. 
(iii) Names all. 
For response no. (i), ‘needs help’ 
For response no. (ii), ‘adequate’. 
For response no. (iii), *good’. F 
Once the responses have been analysed and interpreted 


providing feedback is the next essential step in the cycle of 
assessment. 


8. Reporting and Communicating Feedback 


More than any other subject perhaps, parents are keen to know 
how their children are progressing in English. It is important, 
therefore, that reporting of children’s learning in English is made 

in a way that the parents can understand it. Therefore, the record 

of a child’s progress in English should also be attempted in a ES 
qualitative manner, not only in quantitative terms (marks). Parents 
need to understand how proficient the child is in speaking and 
understanding the language as well as in reading and writing it. 

In other words, the progress of the child needs to be reported to 4 
the parents in a way that it is easily understood by them. 


What is generally seen and practised in most schools, is that teachers 
use a report card containing a list of subjects and the child’s performance 
is reported in terminal and/or annual exams. Children’s performance 
is evaluated by giving marks in each subject across different periods of 
time. Do such report cards provide detailed information to all those 

concerned, about what a child has learnt, knows and how the child has 
progressed in a particular subject area? 


What report cards need to bring out is a comprehensive and an 
overall picture of the child’s development in many subject areas. Teachers 
need to provide feedback to each child/student in such a way that it 
conveys to them a sense of individualised attention. Some pointers are 
given in the Introductory chapter. It should also help in establishing a 
positive self-image and not cause anxiety or tension. In addition, it is 
important that a report of a child's learning and progress provides clear- 
cut directions of how to improve children’s learning in the future and Wi 
also to help in resolving any difficulties being faced by them. This 
requires that qualitative statements by teachers are also included 
whether or not marks or grades are reported. This is also reflected in 
the NCF 2005. A sample report card is given below illustrating how 


qualitative assessment in all the skills of language learning and 
development can be reported. 
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REPORT CARD : A sample 
Name of student: 


Class: Roll No.: 
Name of student: Riya Gupta 


Class: III Roll No.: 31 


Follows simple oral instructions; differentiates most of the 
sounds, but has problem with s and sh distinction. 
Pronounces sounds of English with ease; narrates/retells 
small stories confidently. Likes to recite poems more than 
Grasps ideas and draws conclusions. 
Knows mechanics of writing; takes dictation of simple 
words; writes descriptions of simple things and objects but, 
finds it difficult to organise ideas coherently. 

Fairly confidentin writing, speaking and reading. 


| 9 Children With Special Needs (CWSN) 


| In every class there is a possibility that there are a few children with 
| special needs. It is important to provide them equal opportunities if 
schooling is to be made truly inclusive. The Source Book does not 
encourage or feel it is necessary to have different type of assessment 
| methods for Children With Special Needs (CWSN), neither does it 
encourage separating these children from other children in the class. 
The National Curriculum Framework 2005, very clearly promotes 
| integration of CWSN in the regular school. When you undertake 
| assessment as suggested in the Source Book for these children, it is 
important to: 

e be more flexible and provide extra guidance when conducting the 

activity. 
e provide more time to the child when (s) he is doing the language 

activity. 
e provide clear directions as to what the activity is and what is 

| expected from the child step by step. 


| You may like to consider the following 
| 
| 


English 


A 


Overall Proficiency 


1. Take into account the nature and the degree of disability / 
impairment of the child with special needs. 
2. Allow the CWSN to be involved in recording or listing of her/his 
| own activities in the form of portfolios. 
| 3. Give more opportunities to CWSN to socialise/mix with other 
students and encourage working in pairs. 
| | 4. Note down the situations, which show the child's progress as this 
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will motivate both the child and parents. The participation of 
parents is essential for CWSN. 

5. Identify areas that need more mental stimulation and 
improvement. Follow up activities can be given to enhance those 
particular areas. 

6. Give more focus on creative oral expressions for the hearing 
impaired (mild deafness/hard of hearing). 

7. Concentrate more on written expression for the hearing impaired. 
Try to encourage the development of grammatical skills, spellings, 
punctuation, etc. among the primary level children. 

8. Give more activities that will test the child’s word power e.g., 
activities like find a pair; circle the odd word out, etc. 

9. Focus on activities that require the child to identify objects and 
select appropriate relevant words that can be used. They may be 
allowed to respond in sign or speech. 

10. Give them pictures along with sentences, which will allow them 
to identify the appropriate prepositions, articles etc. 
11. Activities like picture reading, short stories with a variety of 
pictures, can be given for improving comprehension. 
12. Give more focus on reading and writing skills. For children at the 
lower level, activities like picture story reading will be a good 
activity for comprehension skills and vocabulary development. 
This type of activity will help to simultaneously enhance and 
assess their reading skills. 

There maybe difficult situations that require extra assistance from 

a special educator for some of the CWSN. It is very often the case, that 
several CWSNs have extraordinary talent in different aspects of 
development. Every possible attempt should be made to explore and 
develop them to the optimum. 
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Table: A Sample of scoring (exact word method) 
student, mark the answers that 


GLOSSARY 


Note: The definitions below are taken from/based on the following 


books: 


e Cohen, Andrew D. 1980. Testing Language Ability in the Classroom. 
Cambridge, A: Newbury House Publishers, pp. 133-40. 


e Henning, Grant. 1987. A Guide to Language Testing: Development, 
Evaluation, Research. Cambridge, MA: Newbury House Publishers, 


pp. 189-98. 


e Subbiah, Pon. 2002. An Introduction to Evaluation Terminology. 
Mysore: Central Institute of Indian Languages. 


Achievement test is a measure of 
what has been learned from what was 
taught in a particular course or series of 
courses; measures the extent of learning 
of the material presented in a particular 
course, textbook, or program of 
instruction. An achievement test is a 
kind of a standardised test which 
measures the amount of knowledge and/ 
or skill a student has acquired, usually 
as a result of classroom instruction. 


Cloze test is a test procedure which 
elicits the completion of blanks deleted 
from a text; requires filling in the blanks 
in a passage from which there have been 
systematic or random deletions. Usually 
every fifth or seventh word has been 
removed from the passage beginning at a 
randomized starting point. The word 
“cloze” was coined in reference to the 
notion of psychological “closure.” 


Diagnostic test is usually carried out 
prior to instruction that is designed to 
determine a students attitude, skills or 
knowledge in order to identify specific 
student needs. Such a test is designed to 
provide information about the specific 
strengths and weaknesses of the test 
taker. It is usually designed to guide 
remedial instruction. 


Discrete-point test examines one 
point at a time, i.e., only one element (e.g., 
negative singular past auxiliary “didn’t”) 
from one component of language (e.g., 
syntax) is assessed in one skill (reading), 
a receptive skill; a multiple-choice test of 
article usage. 


Functional language ability is the 


ability to use target language knowledge 
in natural or naturalistic communicative 
situations. 


Integrative test is one that 
measures knowledge of a variety of 
language features, modes, or skills 
simultaneously. Testing two or more 
points together, usually implying the 
testing of a number of such points at 
once, Examples of integrative tests are 
random, Cloze, oral interviews, oral 
imitation tasks, etc. Dictation could be 
used to measure listening 
comprehension, spelling, or general 
language proficiency. 

Objective test is a test that can be 
scored with reference to a scoring key and, 
therefore, does not require expert 
judgment in the scoring process. 
Constant alternatives, multiple choice, 
rearrangement, matching and short 
answer questions are some of the popular 
item types that form the instruments of 
objective assessment. This is unlike a 
subjective test that depends on 
impression and opinion of the teacher/ 
examiner at the time of scoring. 


Portfolio is a systematic and 
organised collection of a students work 
that exhibits to others the direct evidence 
of a students efforts, achievements, and 
progress over a period of time. It should 
include representative work, providing a 
documentation of the learner's 
performance and a basis for evaluation 
of student's progress. Portfolios may 
include a variety of demonstrations of 
learning gathered in the form of a 
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physical collection of oral or written 
works, audios/videos, journals, tests, 
crossword puzzles, etc. 


Portfolio assessment involves the 
maintenance of descriptive files by 
teachers to record the teaching-learning 
experiences. Portfolios may be assessed 
in a variety of ways. Each piece may be 
individually scored, or a holistic scoring 
process might be used and an assessment 
made on the basis of an overall 
impression of student’s collected work. 
Assessment/evaluation done on the basis 
of portfolios can help everyone see what 
students know and can do, what they 
have learnt, and what they need to learn. 


Proficiency test is a measure of the 
linguistic knowledge that students have 
in a language and/or their ability to 
apply this knowledge functionally; 
measures general ability or skill, as 
opposed to an achievement test that 
measures the extent of learning of 
specific material presented in a 
particular course or a textbook. Such 
tests measure what a student can do 
with the language. The domains of this 


test may include listening compre- 
hension, oral production, reading 
comprehension, composition/essay/ 
précis writing, general integrative items 
such as Cloze, dictation, and so on. 


Profile is a graphic device that 
displays a students score on several tests 
in a common scale. It thus helps to know 
the overall strengths and weaknesses of 
a student. 


Quiz is a short measure of class 
material, possibly informal in nature; e.g., 
a quiz may just check for ability to use 
10 target-language words in a sentence. 


Self assessment is a process in which 
a student engages in a systematic review 
of her performance, usually for the 
purpose of improving future performance. 
May involve comparison with a standard 
or an established criterion. May involve 
critiquing one’s own work or may be a 
simple description of the performance. 
This may involve student in helping to 
devise the criteria by which their work 
will be assessed, and also in evaluating 
the strengths and weaknesses of what she 
has achieved. 
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State-wise List of Team Members for the Field Trial ‘ 


Recion-SoutH 
G. Vishwanathappa 
RIE Co-ordinator 


Tami NADU - State Team 
M.P.Vijay Kumar 
State Project Director 
S. Kannappan, Joint Director, 
SSA 
Aruna Ratnam 
UNICEF Representative 
S. Sundararaman 
Senior Consultant, SSA 
A. Rathinavelu 
Principal, GTTI 
N. Sathi 
Senior Lecturer, DTERT 
District Kancheepuram 
V.Manohar, District Co-ordinator 
C. Rajeshwari 
Senior Lecturer - DIET 
A. Ismail, Supervisor 
I. Syed Hussein, AAEEO 
C. Selvaraj, AAEEO 
P. Amudha, BRTE- Rural 
V. Anitha, BRTE - Urban 
A. Sempavalam, CRCC 
R. Gayathri, CRCC 
P. Radhika, JPF 
S. Rekha, JPF 
P. Subburaj, Supervisor 
M.S. Appadurai, AAEEO 
A.S. Mathivannan, AAEEO 
R. Punithakumari, BRTE | 
S. Neelamegam, CRCC 
A.A. Dominic Savio, CRCC 


. Teachers 


G. Indira 

V. Malarvizhi 

J. Valarmathy 

N. Sujatha 

V.M. Zeneffa Grace 
V. Vijayalakshmi 
S. Gajalakshmi 

S. Sumathi 

N. Padmavathy 

S. Peter Deva Adaikalam 
R. Maliga 

V.P. Vijayalakshmi 
B. Mahalakshmi 

S. Kuppibai 

P. Hemalatha 

S. Usha 

R. Anitha 

R. Indra 


` G. Amudha 


P, Sarumathi 


| P, Yasoda Venmathy 
_ K. Sudha 


K. Revathi 

V. Vijayalakshmi 
N. Prema 

N. Bhuvaneswari 
S. Poongothai 

P. Gnanaselvi 


A. Hamsa 


P.N. Rajini 
Thiruvallur District 
R. Dhanasekar 

District Co-ordinator 
A. Narayanan, Lecturer, DIET 
M. Murugesan, Supervisor 
R. Babu, AEEO 
R. Sekar, AAEEO 
D.Umamaheshwari, BRTE 
V. Ayyasamy, CRCC 
P.P. Sherly, JPF 
V. Sankaran, Supervisor 
A. Syed Mohamed, AEEO 
V. Radhakrishnan, AAEEO 
P. Vijayagopal, CRCC 
J. Viola Princess, CRCC 
Golden Shyla, JPF 
Teachers 


D. Geetha 


V. Suganthi 


R. Ranjini 

R. Metilda Malar Arasi 
K. Lovisal 

S. Mallika 4 
P. Kohilambal 
Maria Jayabanu 

K. Thangarethinam 
B. Kumari 

M. Munilakshmi 

B. Stanly 

K. Punitha 

V. Sridevi 


KERALA - State Team D 
B. Vijay Kumar 

State Project Director 
R. prasannakumara Pillai 

State Programme Officer 
Chandrica 

Asssistant Professor, SCERT 
C.M. Balakrishnan 

Principal DIET, Vadakara 
MohanaChandran 

Principal DIET, Trivendrum 
Rajan 

P.D.P.O., SSA, Kasargod 
Gopakumar 

K D.P.O., SSA, Kasargod 
Jayadhar G | 


Programme Officer, SSA 
Suresh Babu 

BPO, Balrampuram 
Noble 

BPO, Kaniyapuram 
Sojan Mathew 

JPF, Kasargod 
Santosh M.P. 

JPF, Kasargod 
Sajikumar 

JPF, Trivendrum 
Rajesh 

JPF, Trivendrum 
Sasidharan V.P. 

BRC, Cheruvathur 
Sujatha P.V. 

BRC, Hosdurg 
Sunny K. 

BRC, Kasargod 
Anoop Kumar K. 

BRC, Chittarikkal 
Sudha, K.V. 

BRC, Bakel 
Haridasan C. 

BRC, Kasargod 
Unnikrishnan K.M. 

DIET, Kasargod 
Santosh Zackariya 

DIET, Kasargod 
Teachers 
Ambu Muttathu 
Ilyas. M.T.P 
Savitha.P.V 
Anjali.E 
Meena.K.P 
Saraswathi.KV 
Sreeleka.K.C 


Lalitha.V 
Latha.M 
Sathyan.P.N 
Vasanthikutty.A 
Prabhakaran.P.K 
Surendran.A 
Reeja. O 

Sarala. T 
Ajitha. A.G 
Geetha. M.V 
Surendran. M.M 
Resmi 
Sreekumar 
Jayasree 

Sona 
Sobhanakumari 
Jothikumari 
Santhi 

Vilvet Bhai 
Janet Israil 
Vasunthakumari Freeda 
Ajitha 
Suseelachristi 
Reena 
Sherlymathew 
Sansikala 
Sheeba 

Kanthi 

Joy 

Sajikumari 
Beena 

Suseelan 


REGION - NORTH 
T.V. Someshakhar 
RIE Co-ordinator 


RAJASTHAN - State Team 
Subhra Singh, State Project 
Director 

S.S.Soni, Additional Director 
Sulagna Rai, UNICEF 

Shivram dubey, Deputy Director, 
Formal Education 

Rajan Singh Pachhera, Assistant 
Director 

Rampal Sharma, D.P.C 

District Jaipur 

Badrinarayan Sharma, A.D.P.C 
Dr. Govind Singh, A.P.C 

Kailash Chand Chaudhary, B.R.C.F 
Sudhir Tomar, B.R.C.F 

Dr. Vimlesh Parikh, C.R.C.F 
Kanla Jhanjharia, C.R.C.F 
Jaipal Singh, C.R.C.F 

Kishan Singh Shekhawat, C.R.C.F 
Chandna Pandey, J.P.F. 

Asha Barhath, J.P.F 

District Tonk 

Chandanmal, D.P.C 

Ramesh Jain, A.D.P.C 

Ashad Aehmad, A.P.C 

Govind Bharadwaj, B.R.C.F 
Ramkumar Jat, B.R.C.F 

Nazir Makshud, C.R.C.F 

Ramlal Jat, C.R.C.F 

Shivraj singh , C.R.C.F 


Hanuman Prasad, B.R.C.F 
Ramavtar Jat, C.R.C.F 
Rajesh Tanwar, J.P.F 
Kaluram Mourya, J.P.F 
Teachers 

Rajkumari Shrivastava 


Rajendra Kumar Parikh 
Manju Bala Dikshit 
Uma Sharma 
Shuneeta Agrawal 
Ratan Lal Saini 

Manju Mittal 
Mahalakshmi Sharma 
Meethu Lal Parikh 
Reeta Bhatia 

Aruna Rajawat 

Nisha Sharma 3 
Lakshmi Devi Meena 
Shashi Bhatnagar 
Bhawani Lal Nath 
Bhawar Lal Dadhichi 
Shyam Sunder Soni 
Babu Lal Nayak 

Manju Devi Sharma 
Vandna Katiyar 
Devendra Kumar jain 
Hari Ram Meena 
Dinesh Kumar Sharma 
Raj Kumari Gupta 
Rundhamai 

Rajendra Kumar Gupta 
Radheshyam 

Nathulal Vijay 

Shivji Lal Khangar 
Madhurani Raghuvanshi 
Satyanarayana Goyal 
Om Prakash Sharma 
Ramsahay Goor 
Ramjilal Jat 

Vijay Lakshmi Nayak 
Ramlal Jat 

Ramavtar Meena 


Harinarayan Gurjar 


HIMACHAL PRADESH - State 
Team 
Vikas Labroo 

State Project Director 
P.L. Negi 

Former, State Project Director 
Manjula Sharma 

State Project Coordinator 
Dr. Naresh Kumar 

State Project Coordinator 
Dr. Tilak Bharadwaj, SCERT 
Tara Singh Chauhan, SCERT 
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District Shimla 
C.P. Ghrera 

District Coordinator, Shimla 
Babita 

District Coordinator, Shimla 
Het Ram, BRCC 
Dinesh Saini, JPF 
Mathura Dass, CRCC 
Dharm Pal, BRCC 
Daleep, JPF 
Uma Sharma CRCC 
District Solan 
Punam Kalta 

District Coordinator 
Meena Verma 

District Coordinator, Shimla 
Umesh, BRCC 
Manoj Kumar, JPF 
Dhani Ram Verma, CRCC 
Shashi Sood, CRCC 
Karam Jeet, CT 
Satish, BRCC 
Shashi, JPF 
Teachers 
Jagdish 
Lachhi Gupta 
R.P, Gupta 
Liaq Ram 
Dharmender 
Shalu Rana 
Kum Kum 
Roshan Lal 


Gopindera 
Meenakshi 
Chander Kala 
Neelam Sharma 
Kusum Sood 
Mast Ram 
Santosh 
Manorma 

Lekh Raj 
Manisha 

Usha 

Meera Sharma 
Urmil 

Reena Thakur 
Neena Sharma 
Raksha Sharma 
Nisha Sharma 
Mohan Singh Rathore 
Meena Thakur 
Sadhna Rani 
Hari Ram 
Geeta Rani 
Anju Sood 
Nidhi 


REGION - WEST 
S.K. Gupta 
RIE Co-ordinator 


Goa - State Team 
P.R.Nadkarni 
State Project Director 
Pinto 
Former State Project Director 
Sumiran Jeet Kaur 
State Project Coordinator 
M.B. Caldeira 
State Project Coordinator 
North District 
Mohandas Malkarnekar, BRP 
Dr. Varsha Raikar, JPF 
Pangam, CRP 
Ramesh Volvoikar, CRP 
Ramakant Vernekar BRC 
Mamta Phadle, JPF 
Manohar Ankalgi, CRP 
Betu Kavalekar, CRP 
South District 
Prafullata Naik, BRP 
Shahid Bepari, JPF 
Suresh Hongekar, CRP 
Inus Khan Pathan, CRP 
Maria Natividade D'Souza, 
BRP Block 
_ Pournima A Gano, JPF 
Pamela Gracias 
CRP, GHS, Multipurpose 
| Tulsi Daikar 
CRP, GMS, Navelim/Telaulim 
` Teachers 
Shradha Mayekar 
Jayanti Desai 
Shakila Naik 
Venkatraman Lolyekar 
| Megana Loyekar 
“Nanda Sawant 
Vasanti Kalangutkar 
Karuna Shirodkar 
Deepti Adpaikar 
Monica Caldeira 
Shashikala Desai 
Shamal Mangaonkar 
Mangala Salgaonkar 
Kumuudini Karekar 
Jayashree Kamat 
Sunita Gaonkar 
Vishranti Sawal 
Prabha Salunke 
Vilas Desai 
Vijaya Amshekar 
Chanda Kinalkar 
Asara Naik 
Suman V. Sawant 
Anuradha R. Kadam 
Sushama Naik 
Sujata P, Balekundri 
Himangi Bhat 
Rajashree Kambli 
Rekha Kanekar 
Madhuri Sidhaye 


Venita Vernekar 
Chanda Savoiverekar 


Naredraji Kawade 

State Project Director, SSA 
Ramchandra Begur, UNICEF 
K.R. Borse 

Education Officer (Primary), 
District Thane 
Suvarna Navale 

Co-ordinator. MSCERT, Pune 
M.S.Kamble 

Co-ordinator. MPSP, Mumbai 
M.B. Waghmare 

SSA Thane 
P.D. Ghagas, BRCC 
G.D. Patil, BRS 
S.G. Waghmare, JPF 
V.A. Patil, JPF 
Sanjay.M.Patil 

Subject Expert 
Shailendra S.Patil 

Subject Expert 
Mahendra G.Patil 

Subject Expert 
Mrs.V.R. Shivade 

Ext. Officer BRCC 
Pramodini Alhad Bavskar, CRCC 
JayaDayanand Patil, CRCC 
District Jalna 
Prabhakar Kaluba Shinde 
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Hivale K.D, Resource Person, Jamwadi 
Jagdale 

Resource Person, Sindhikalegaon 
Killare D.S 

Block Education Officer 
Garad J.R 

Block Co-ordinator 
Gosavi P.D 

Subject Expert 
Mante 

Cluster Head Shevga 
Bhalerao 

Cluster Head Ambad -2 
Narawade S.H 

Resource Person Dahipuri 
Chitral D.A. 

Resource Person Shevga 
Shaikh S.K. 

Resource Person Ambad 
Teachers 
Rachana Rajesh Deherkar 
Surekha Jijav Bhoir 
Ankita Ki. Mahajan 
Vaishali Ashok More 
Jaishing Gorpagar 
Sakharam Ramu Bhoir 
Shivaji Shankar Patil 
Gopichand Shahdu Baviskar 
Sharda Prakash Bhoir 
Pramod Madhukar Patil 
Sharad Valku Bagul 
Vishwanath Tulshiram Raut 
Ravindra Babu Dohale 
Pramila Dundu Dalvi 
Mrs Sadhana Gaibu Jadhav 
Dinesh Baban Patil 
Arjun Ladku Pilane 
Chandrakant Ramu Bhoir 
Santosh Pandurang Thakre 
Mrs Dipti Ashok Samel 
Arjun Pandurang Thakre 
RajaLaxman Kamble 
Kashinath Rajaram Patil 
Vilas Abhalchandra Thakre 
Mahesh Kamlakar Ghodvinde 
Shivaji Tukaram Surose 
Anjali Anant Thakare 
Sangeeta Jayram Khetle 
Litavati Ramchandra Ukirde 
Pallavi Prakash Kadam 
Vilas Ambo Gurav 
Mrs.Tejawini Raghanath Patil 
Mrs.Varshali Vasant Patil, 
Ramesh Supadu More 
Namrata Sanjay Rane 
Jyoti Ravindra Chowdhari 
Manisha Madhukar Marade 
Chavan S.S. 
Kulkarni S.D 
Thalkari S.J 
Dahale S.S. 
Ubale A.D 
Raut K.G 
Doiphode S.N 
Kharat S.S 
Bajad M.H. 


Sirshat J.B 
Bhange R.J 
Nikam A.B 
Bhagure A.B 
Sharma U.J 
Yashwante N.S 
Bhalerao 
Bandarage 
Bhong 
Yadnik 
Darade D.K 
Misal N.E 
Rasal M.D 
Shimpi R.S 
Devedhe V.E 
Jadhav M.D 
Gaikwad S.D 
Tehare V.T 
Sharma 
Sabale 
Maniyar 
Khore 
Deshapande M.D 


REGION - East 
B.N. Panda 
RIE Co-ordinator 


Orissa - State Team 
Deoranjan Kumar Singh 
State Project Director 
Gourang Charan Nanda, Former 
Additional Director,Pedagogy 
Lalita Pattnaik 
Former Project Officer, 
Education, UNICEF 
Srikant Kumar Paikray 
Assistant Director, SCERT 


Khurda District 
Manas Ranjan Devta 
District Project Coordinator 
Markat Keshari Ray 
DI of Schools 
Kulamani Nath Sharma 
DI of Schools 
Ramesh Ballav Sahoo 
District Coordinator for 
Pedagogical Improvement & 
SC/ST Education 
Niladri Pradhan, JPF 
Sangeeta Sarangi, JPF 
Rama Chandra Behera, BRCC 
Jagannath Sethy, BRCC 
Gopal Chandra Tripathy, CRCC 
Sarangadhar Lenka, CRCC 
Bipin Bihari Rath, CRCC 
Rajkishore Mishra, CRCC 
Ramesh Chandra Panda, CRCC 
Seshadev Chhotray 
Teachers 
Tilottam Pradhan 
Pramodini Dei 
Madhumati Mangaraj 
Mamata Sahoo 
Saroj Nalini Singh 
Susmita Rath 


Sasmita Sahoo 
Susama Dei 

Malati Dei 

Golak Bihari Paikaray 
Gitanjali Behera 
Biratibala Nayak 
Ranjana Behera 
Snehaprava Pati 
Kanchan Kumari Behera 
Tilotma Dei 

Lalita Mahapatra 
Sarat Chandra Puhan 
Subhalaxmi Sahoo 
Saudamini Parija 
Manorama Mallik 
Susanta Kumar Mishra 
Renubala Behera 
Bhanumati Dei 
Gauranga Chandra Dwivedi 
Sandhyarani Mohanty 
Rashmi Das 

Bijaylaxmi Pattanaik 
Kumudini Baliarsingh 
Puspanjali Rath 
Namita Kumari Hota 
Anjana Mohanty 
Mamata Dehuri (SS) 


Raysamanta 

Puspamanjari Biswal 
Bijaylaxmi Mohapatra 
Nayagarh District 

Ranjan Kumar Das, District Project 
Coordinator 

Sasanka Sekhar Sahoo, DI of 
Schools 

Sarita Satapathy, District 
Coordinator for Pedagogical _ 
Improvement & SC/ST Education 
Ranjan Kumar Rout, JPF 
Laxmikanta Dash, JPF 
Batakrushna Panda, BRCC 
Bhikari Behera, BRCC 
Dinabandhu Mohapatra, CRCC 
Bhabani Sankar Mishra, CRCC 
Bijay Kumar Nayak, CRCC 
Gokul Ch. Martha, CRCC 
Nirupama Sahoo, SS 

Birendra Swain, SS 

Teachers 

Prafulla Ch. Rath, 

Nirupama Sahoo, 

Nabakishore Nayak 

Mohan Sahoo 

Sulochana Subudhi 
Manorama Devi 

Nabakishore Sahoo 
Dinabandhu Sahoo 

Hemanta Mishra 
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Tatini Mohapatra 
Hrudananda Parida 
Jayanti Mishra 

Pandav Nayak 

Prafulla Pattanaik 
Prasanna Pani 
Prativamanjari Pattanaik 
Puspita Mohanty 


Krushnapriya Satapathy 
Rasananda Ghadei 
Somnath Behera 
Bidulata Devi 
Truptirekha Pattanaik 
Sarojini Sethi 

Pradeep Sahoo 
Manjulata Devi 
Sanjubala Mahaptra 
Naliniprava Nayak 
Namita Sahoo 
Bhagaban Dora 

Sadasiv Patra 

Ananda Ch. Mohapatra 
Radhamohan Pati 
Anjana Dash’ 
Dandapani Moharana 
Diptirani Dash 
Mrutyunjaya Mahapatra 
Bhaskar Dash 

Rabindra Behera 

Purna Ch. Sahoo 
Sabita Panigrahi 
Chakradhar Jena 
Basanta Kumar Panda | 
Ramesh Chandra Prusty 
Surendranath Sahoo 
Saubhagyamanjari Mohapatra 
Pradipta Kumar Sahoo 
Golap Sathua 

Prafulla Kumar Jena 
Sasmita Nayak 

Harihar Sahoo 

Ramesh Chandra Panda 
Kalpana Routray 
Kanakalata Tripathy 
Krushna Chandra Maharana 
Prasanti Sahoo 
Madhusmita Behera 
Sasmita Mohanty 


JHARKHAND - State Team 
Rajiv Arun Ekka, State Project 
Director 
Sunil Kumar Baranwal 
Former State Project Director 
Sukanya Subramanian, UNICEF 
District Ranchi 
Pramod Kumar Sinha 
Specialist Monitoring, Research 
and Evaluation 
Shailendra Kumar 
Personal Assistant 
Sanjay Kumar Kapri, ADPO 


Noela Khalkho, BPO 
Akhilesh Kumar, BRP 
Banita Kumari, BRP 
Sitaram Jha, CRP 

Iqbal Alam, CRP 

Prem Lata Kumari, JPF 
Hansa Das, JPF 

Anita Kumari, BRP 

Subodh Prasad, CRP 
Rajnikant Kumar, CRP 

Lalit ranjan Mahto, JPF 
District 

East Singhbhoomi 

N.P. Mukherjee, APO 

Dr. Mamta Dubey, BPO 
Binood kumar Singh, BPO 
Sanjeev Kumar, BRP 
Anupam Kumar Singh, CRP 
Devendra Nath Bhagat, CRP 
Muneshwar Prasad, CRP 
Ajit Prasad Mahto, CRP 
Yudhistir Mahto, CRP 

Manoj Kumar Bhoi JPF 
Chandra Hasya Nayak, BEEO 
Prakash Chandra Gope, BRP 
Piru Soren, CRP 

Jayant Kr. Mandal, CRP 
Bablu Mahto, CRP 

Pankaj Kr. Paul, CRP 


Prakash Kr. Pradhan Mahapatro, JPF 


Teachers 
 Binapani Kumari 
Rashmi Hans 


Beauty Tuti 
Shambhu Mahto 
Sulekha Mahto 
Binod Kr. Mahto 
Pushpa Rani Mahto 
Prasanjit 
M.R. Prasad 

_ Pushpa Mala Mahto 
Ramesh Pd. Sharma 
Sudhir Kumar 
G.benketshwar Rao 
Jitendra Kr. Singh 
Kalyani Kumari 
Chhote Baidyamat Hansda 
Nakul Kr. Singh 
Radha Ballabh 
Hari Shankar Alok 
Sudanshu Shekhar Mandal 
Aruna Kumari 
Kiran Sardar 
Subash Mandal 
Deo Sharan Sardar 
Ramnaresh Sharma 
Sujit Sardar 


REGION - Norra East 


Melissa Wallang 
RIE Co-ordinator 


D. Ramdinthangi 

Deputy Director, SCERT 
Zothanmawii 

Deputy Director, SCERT 
District Kolasib 


Dy. DPC, Kolasib District 
Darbuange 

BRCC, Kolasib District 
K. Rechungnanga 

CRCC, Kolasib District 
H. Vantalpeka 

CRCC, Kolasib District 
Laithanmawia Pachuan 

CRCC, Kolasib District 
Vanlathluii, CRCC, 


V. Lalsiamthara 

Deputy DPC, Aizwal District 
H. Vanlalbruaia, BRCC, 
B. Zoliana, BRCC 
Lalruala, CRCC, Aizwal District 
Lalfakawma, CRCC, 
Denghlira, CRCC, Aizwal District 
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Vanlaldiki 
Lalzawmiiani 
lalchhuanmawia 
C. Laltanpula 
V.L. Dinsangi 
James Lalsangpuia 
Lalpekdangi 
Lalawmpull 

C. Zonunsangl 
Lalremsangi 
Chawngthnmawii 
Lalhlupuil Nagure 
Lallawmkima 
Miriem Lalremchhungi 
K. Zathuama 
Laldinpuii 

Lily Zothanmawii 
Lalhruaitluanga 
R. Lalthlanpii 

H. Lalrinsangi 
Teachers 

K. Chalrosiami 
Biakchungnungi 
R.malsawmi 
Zorampari 
Lalropuii 
Laltianthangi 

B. Vanlalhriatpuii 
J. Lalchamliani 
Oliver Zomuankima 
Ralkhuma 

Daisy laldinsangi 
K. Lalhmingliani 


: Lalrampara 


C. Lalnuntluangi 
Saikhumi 

C. Thannguri 
Lalramsawiveli 
Lalrimawii 
Lalthanzuali 
Reauben Lalchhandama 
Lalnundiki 

Janet Remtluangpuii 
Liantluangi 

Zollana 

Lalbiakhlui 
F.Lalbiakhlui 
Lalhmangathzuala Sailo 
C. Lalchhungi 
Lalthakimi 
C.Lalhriatpuia 

P.C. Liansiama 
Rochhungi 

F. Lalhlupuil 
Ramngaihsangi 
Zonunsangi 
Lalrinkimi 
T.Lalhhmangaihzuala 
Lalchhanchhuahi 
Lalchungnungi 
Vanlahnemi 
Lalmuananpula 
Vanlaldika 
Lalnunengi 

Melory Sailo 
Lalremruati 


Lalmuanawmi 
Sapzarzovi 
Zopari 
Lalthangliani 
Ngumunmawii 
Lalpianthangi 
R. Lalrmpari 
Thangkimi 
Lalengmawii 
Chuauthanmawii 
Vanlalhlui 
Lalthansangi 
R.S.Thanga 
Niauvi 
Thanglura 
Remchhungi 
Rosiani 
Zahmingliana 
V. Zoremsiami 
Vanzikpuii 
Laimuankima 


ASSAM - State Team 
Avinash Joshi, State Project Director 
Deepa Das, UNICEF 
A.K. Choudhury 
Senior Consultant, Pedagogy 
Component SSA, 
Mridula Baruah, Reader, SCERT 
Gaotam Talukdar 
PA, Pedagogy Component, SSA 
Mintu Deka 
SQM, Pedagogy Component, SSA 


District Morigaon 
Chinmay Sarmah 

District Coordinator 
Nareswar Saikia, ABRCC 
Mohendra Saikia, ABRCC 
Arup Choudhury, JPF 
Surajit Ray, JPF 
Md. Abdur Nur, JPF 
Pankaj Kr. Nath, JPF 
Maleswar Pator, CRCC 
Ganes Ch. Medhi, CRCC 
Punyeswari Hazarika, CRCC 
Golap Ch, Bora, CRCC ` 
District Darrang 
Bhupen Ch. Das 

District Coordinator Darrang 


Sarat Ch. Karmakar (H.T.) 
Bhugeswar Dewri 
Niramay Devi 

Gibeswari Devi 

Mohan Ch. Bordoloi (H.T.) 
Amal Ch. Saikia 


Aysa Siddik 

Chandra Prabha Bora 
Minu Saikia 

Bimala Pator (H.T.) 
Biddya Probha Bora 
Juli Deka 

Harukan Rangson 
Labana Deka (H.T.) 


` Usha Bhawmic 


Mala Bora Tamoli 


_ Binumai Bora 


Usha Rani Bordoloi (H.T.) 
Md. Abdul Hai 

Purabi Saharia 

Bijoy Kr. Nath 


|. Morgina Begum 


Mohan CH. Deka (H.T.) 
Durlav Kalita 

Kushal Sarmah 

Md. Tashiruddun Ahmed (H.T.) 
Padumi Devi 

Amiya Saharia 
Nurjahan Begum 
Mazibun Nessa 

Bichitra Narayan Sarma 
Meera Medhi 

Smt Minati Hazarika 
Rabinda Kakati 
Indumati Patowari 
Beula Kalita 


Jahnabi Chakrawati 
Md Golenur Islam 
Dipika Kalita 
Nirupama Barua 
Manorama Medhi 
Biju Deka | 
“Bhaben Das | 
Rosena Begum 

Anjali Barman 

Rema Begum 

Hira Devi 

Farida Begum 
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The Reflective Teacher 
Rs. 20.00/65 PP 


Learning Without Burden | . fa 
Rs. 15.00/30 PP 


_ A Kit of Essential Play Material 4 
Rs. 85.00/30 PP 


